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University of North Carolina at Chapel Hill. His research has focused on urban 
education, race and equitable schooling, and qualitative research methods. He is an 
award-winning scholar, most recently of the Mary Anne Raywid Award for 
Distinguished Scholarship from the Society of Professors of Education. His most 
recent books are School Desegregation: Oral Histories Toward Understanding the 
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Effects of White Domination (Sense Publishers, 2015) and (co-edited with William 
Pink) Education, Equity, Economy: Crafting a New Intersection (Springer, 2016). 
He is the co-editor of The Urban Review. He was also a co-editor of the International 
Handbook of Urban Education (Springer, 2007) which was the predecessor to this 
volume. Most recently, he is the founding editor-in-chief of the Oxford Research 
Encyclopedia of Education, a global, online, continually revisable repository of 
education research.

Elisabet Öhrn is a professor of education at the University of Gothenburg in 
Sweden. Her research focuses on power processes and democratic participation and 
gendered and classed relations at different levels of education. This has included 
studies of suburban/urban schooling, the importance of local context for relations in 
school, and patterns of segregation and participation. Recent research includes 
Democratic Education at Upper Secondary School (2007–2009), Gender and 
Career in Academia (2009–2011), Gender and Achievement (2011–2013), and 
Rural Youth: Education, Place and Participation (2014–2018). She was a leader in 
the Nordic Research Network on Critical Perspectives on Children, Young People, 
Welfare and Education (NordForsk 2010–2014) and is presently leading a research 
team for the project Justice Through Education in the Nordic Countries (Nordic 
Centre of Excellence, NordForsk 2014–2018). She has written a number of research 
reports, books, and articles in journals, including two recent collections entitled 
Young People’s Influence and Democratic Education (2011, with L. Lundahl and 
D. Beach) and Fair and Competitive? Critical Perspective on Contemporary Nordic 
Schooling (2014, with A. L. Arnesen, E. Lahelma, and L. Lundahl).

Sulochini Pather is a senior lecturer in special education at Canterbury Christ 
Church University. Her previous roles included being the lead consultant on an 
inclusive education project in Ethiopia, which was funded by the Finnish govern-
ment. She was involved in teacher training at Warwick University, Roehampton 
University, the University of East London (UK), Sultan Qaboos University (Oman), 
and the University of Durban-Westville (South Africa). She was involved in various 
inclusive education projects in Africa, Asia, and the Caribbean and is currently 
involved in a project in Palestine. She has served as senior research officer at the 
National Foundation for Educational Research (UK), a senior research specialist at 
the Human Sciences Research Council (SA), and a teacher for 11 years in South 
Africa and England. Her area of expertise is in special and inclusive education, 
particularly with an international focus. She has published widely and presented at 
several international conferences.

William T. Pink is professor emeritus of educational policy and leadership studies 
in the College of Education at Marquette University, where he has served as both 
department chair and as director of the doctoral program. He has published widely 
in the areas of delinquency, sociology of education, and educational reform. He has 
been the co-editor of The Urban Review (Springer) since 1978; co-editor of a book 
series entitled Understanding Education, Social Justice, and Policy (Hampton 
Press); and co-editor of the book series entitled Education, Equity, Economy 
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(Springer), both with George Noblit. He was recently appointed as associate editor 
of the Oxford Research Encyclopedia of Education (Oxford University Press). His 
most recent books are Cultural Matters: Lessons Learned from Field Studies of 
Several Leading School Reform Strategies (Hampton Press, 2005), the International 
Handbook of Urban Education (Springer, 2007), and Schools for Marginalized 
Youth: An International Perspective (Hampton Press, 2012).

Paula Groves Price is associate dean for diversity and international programs in the 
College of Education and associate professor of cultural studies and social thought 
in education at Washington State University. She is the editor-in-chief of the Western 
Journal of Black Studies, and her research agenda is focused on issues of race, cul-
turally responsive pedagogy, and Black feminist epistemology. She received a Ph.D. 
from the University of North Carolina at Chapel Hill in social foundations of educa-
tion and BAs from the University of California Berkeley in social welfare and inter-
disciplinary field studies. She teaches undergraduate multicultural education courses 
for pre-service teachers as well as graduate-level courses in the areas of critical 
ethnography, qualitative research methods, multicultural education, race theory, and 
educational philosophy.

Xue Lan Rong is a professor of social science education and sociology of educa-
tion in the School of Education at the University of North Carolina at Chapel Hill. 
Her major research areas include transnational migration, international education, 
education of Asian Americans, etc. Rong has published six books including 
Educating Immigrant Students in the 21st Century (2009); Asian American 
Education: Identities, Racial Issues, and Language (2011); and Educating Asian 
Americans: Academic Achievement, Schooling Issues, and Identities (2013). She is 
the author of over 20 research articles appearing in the best-regarded professional 
journals including the Harvard Educational Review, American Educational 
Research Journal, American Sociological Review, American Sociologist, and 
Sociological Quarterly. Prof. Rong also guest-edited three special journal issues, 
published 21 book chapters, and made over 80 presentations at national and interna-
tional conferences.

Victoria Showunmi is a lecturer in education at UCL’s Institute of Education in 
London, England. Her research interests include gender and leadership and Black 
girls and Black women’s well-being. Her roots are in rural England; however, over 
time, she has been able to embrace and understand the complexity which contrib-
utes to the urban city. Much of her academic thinking and practice is drawn from 
community and business engagement which enables the academy and the wider 
community to work together.

Gaby Weiner is an honorary professor at Sussex University, her previous posts 
including professor of teacher education and research at Umeå University in Sweden 
(1998–2005) and professor of educational research (1992–1998) at South Bank 
University, London. She has been co-editor of two book series, Gender and 
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Education (with R. Deem) and Feminist Educational Thinking (with L. Yates and 
K. Weiler), and has written and edited a number of publications on social justice, 
gender, race, and ethnicity including Feminisms in Education (1994); Equal 
Opportunities in Colleges and Universities (1995, with M. Farish, J. McPake, and 
J.  Powney); Closing the Gender Gap: Postwar Educational and Social Change 
(1999, with M. Arnot and M.  David); Kids in Cyberspace: Teaching Antiracism 
Using the Internet in Britain, Spain and Sweden (2005, with C.  Gaine); and 
Deconstructing and Reconstructing Lives: Auto/Biography in Educational Settings 
(2011, with L. Townsend). Recent research (with J. Forbes and others) focuses on 
independent schools in Scotland, their utilization of social and other capitals, and 
their gendered regimes and practices.

�Contributors

Pedro Abrantes is a professor of sociology at Universidade Aberta, since 2013, and 
a researcher at the Instituto Universitário de Lisboa (CIES-IUL), since 2002, par-
ticipating in (and recently coordinating) projects on education, youth, and inequali-
ties. He was a lecturer in several universities and polytechnic institutes, including 
the Universidad Iberoamericana (Mexico), and he is currently an invited professor 
of planning and evaluation in the master’s program in education and society of 
ISCTE-IUL. He holds a Ph.D. in sociology, supervised by Professor Rafael Feito 
Alonso, from Universidad Complutense de Madrid (Spain), and he developed his 
postdoctoral research as a visiting researcher at the Centro de Investigación y 
Estudios Superiores en Antropología Social (Mexico). He was a consultant for sev-
eral programs, held by the Portuguese Ministry of Education and by the Aga Khan 
Foundation, especially on education in marginalized areas. Recent publications in 
English include “On the Strange Habit of Reading Adversity Instead of Diversity: 
Madrid’s Middle-Schools and Their Latin-American Students” (ed. Miguel Pereyra, 
Changing Knowledge and Education, Peter Lang, 2008: 275–290), “Born to Fail? 
Some Lessons from a National Programme to Improve Education in Poor Districts” 
(International Studies in Sociology of Education, 23 (1), 2013, with colleagues), 
and “Socialization and Inequality: A Biographical Approach to the Working Class 
in Portugal” (Current Sociology, 61 (7), pp. 984–1002).

Jens Adam is a lecturer at the Department of European Ethnology (Cultural 
Anthropology) at the Humboldt University of Berlin. His research interests are cen-
tered around questions concerning anthropology of policy, urban anthropology, and 
anthropological studies about processes of Europeanization and cosmopolitaniza-
tion. He wrote his dissertation about how objectives of the official German foreign 
cultural and educational policy are translated into practice in “areas of conflict”. For 
this project, he realized ethnographic field work in Ramallah, Sarajevo, and Berlin. 
In his current work, he explores the formation of a “new urban civil society” in 
German cities.
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Elise S. Ahn is an assistant professor at KIMEP University’s Language Center. She 
is also the graduate program coordinator for the master of arts in teaching foreign 
language. She graduated with her Ph.D. from the University of Illinois at Urbana-
Champaign (USA) in May 2011 in education policy studies with a concentration on 
comparative and international education and program evaluation. She has a number 
of forthcoming articles on education access and inequality and using spatial analy-
sis in the construction of social structures. Her research interests focus on the inter-
section of space, structure, and scale in examining the effects of internationalization 
in education and policy production processes. She is also interested in issues related 
to language, education, and equity/access with a focus on urban contexts.

Arturo Agüero is an MA student in cultural studies in education at the University 
of Texas at Austin. His research at the nexus of queerness, education, and childhood 
considers the politics and materiality of sex/gender curriculums. Using queer of 
color and Chicana feminist perspectives, Arturo’s research questions the dogmas of 
heteronormative schooling and teaching practices that shape K-12 educational sys-
tems. His thesis collects the representations of the queer child in Spanish and 
English language picturebooks paying particular attention to the [micro]genre of 
“boys in dresses.” This research works through the entangled not only concerning 
boys and dresses but also race, class, gender, gender expression, schooling, child-
hood, adulthood, and futurity. He previously graduated from the University of Texas 
at Austin BFA with a degree in visual art studies and has since has been working in 
bilingual elementary and early childhood schools. Arturo was raised on both sides 
of the México/USA border and identifies as a queer Latinx.

Jake Anders is a research fellow at the National Institute of Economic and Social 
Research. He studied philosophy, politics, and economics at New College, University 
of Oxford, and then completed a Ph.D. in economics of education, focusing on socio-
economic inequality in access to higher education in England, at UCL’s Institute of 
Education. Jake has also worked as a committee specialist at the House of Commons 
Education Committee. Jake’s research focuses on understanding the causes and con-
sequences of educational inequality and evaluating policies and programs aimed at 
reducing it. He has received funding for this work from the Nuffield Foundation, the 
Sutton Trust, and the Education Endowment Foundation, among others.

Marcelo Andrade is an associate professor at the Pontifical Catholic University of 
Rio de Janeiro (PUC-Rio, Brazil). He has a degree in philosophy and an MA and 
Ph.D. in education at PUC-Rio. He did part of his Ph.D. studies at the University of 
Valencia (Spain). He is a research fellow of the Brazilian Council for Scientific and 
Technological Development (CNPq) and fellow of the Young Scientist Program of 
the Research Foundation of the State of Rio de Janeiro (FAPERJ). His research 
interests are foundations of education, ethics and difference, and education for 
tolerance.
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Anne-Lise Arnesen is professor emerita of education at the Faculty of Education, 
Østfold University College, and at Oslo and Akershus University of Applied 
Sciences. Her main research interests and publications cover a variety of areas, 
encompassing inclusion/exclusion, marginalization, equality, diversity with the 
intersection of gender, class, disability, and social justice at all levels of education 
from kindergarten to teacher education. She has particular interest in power rela-
tions in the intersection between political, institutional, social, and relational dimen-
sions of education. She has led several national, Nordic, and European projects. Her 
most recent projects are Inclusion of Children with Disabilities in Kindergarten and 
Students at Risk: Pathways to Vocational Competence. Her most recent book is 
Inkludering: Perspektiver i barnehagefaglige praksiser (Inclusion: Professional 
Perspectives in Kindergarten Practices) (Universitetsforlaget, 2012). She is a mem-
ber of the Nordic Centre of Excellence, for the project Justice Through Education in 
the Nordic Countries, under the subtheme “Enabling and Constraining Justice in 
Education: Agency, Marginalization and Diversity.”

Nina Asher (Ed.D., 1999, Teachers College, Columbia University) is a professor in 
the Department of Curriculum and Instruction, University of Minnesota-Twin 
Cities. Her work in the areas of postcolonialism and feminism, globalization, criti-
cal perspectives on multiculturalism, and Asian American studies in education has 
appeared in the Educational Researcher, Teachers College Record, Postcolonial 
Directions in Education, International Journal of Qualitative Studies in Education, 
and Discourse: Studies in the Cultural Politics of Education, among other journals. 
She was the recipient of a 2014–2015 Fulbright-Nehru Academic and Professional 
Excellence Award (Research) for her project, Examining the Intersections of 
Globalization, Privatization, and Education After Two Decades of Economic 
Liberalization in India. Nina is currently working on two book projects (under con-
tract with Routledge) – Postcolonialism, Globalization, and Education: Engaging 
Identities, Cultures, and Curriculum (with co-editors Christopher Kolb and Justin 
Grinage) and a sole-authored work based on her Fulbright research.

Elizabeth Barrow Elizabeth is a fifth-year doctoral candidate in curriculum and 
instruction at the University of North Carolina at Chapel Hill. A former high school 
history teacher and department chair, her research interests include social studies edu-
cation, global and international education, literacy and social studies, and critical mul-
ticultural education. Prior to attending UNC-Chapel Hill for doctoral work, she earned 
a bachelor of arts degree in American history at UNC-Chapel Hill and a masters of 
arts in American history from East Carolina University. Elizabeth currently teaches 
courses in secondary social studies methods and navigating the research university.

Carlos E. Beca holds a teaching degree in philosophy and has specialized in educa-
tional policies and issues relating to the teaching profession. He is an associate 
researcher at the Center for Research on Educational Policy and Practice (CEPPE) of 
the Pontifical Catholic University of Chile and executive coordinator of the Technical 
Secretariat for the Regional Strategy on Teachers for Latin America and the Caribbean 
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of UNESCO-OREALC.  He served as director of the Center for Training, 
Experimentation and Pedagogical Research (CPEIP) of the Ministry of Education, 
Chile, responsible for teachers’ professional development programs in the ambits of 
initial and continuous education, performance evaluation, and professional career. 
He has provided consulting services for various international agencies. He has 
authored publications on educational issues relating to teaching policies, continuous 
education, and the professional induction of beginning teachers.

Yirgashewa Bekele Abdi is an assistant professor of special needs education at 
Addis Ababa University, Ethiopia. She has rich teaching experience from primary 
to tertiary level which helps her to identify and examine the gap that affects success 
in education at schools and teacher training institutions. She has work experience at 
government regional educational offices and NGOs and has been a volunteer trainer 
at schools and private education institutions. She has research interest and experi-
ence in the area of learning difficulties, intellectual disability, communication barri-
ers, inclusive education, and teacher training related to inclusive education and also 
in evidence-based researches.

Bálint Ábel Bereményi is a postdoctoral research fellow at the Department of Social 
and Cultural Anthropology, Universitat Autònoma de Barcelona (Spain). His research 
has focused on the schooling of minority groups, the impact of public policies on the 
social and labor market conditions of different Spanish Roma groups, as well as the 
impact of school mobility on the children of families affected by the mortgage crises. 
He conducted a school ethnography with Roma in Barcelona (Spain) and Bogotá 
(Colombia). Currently, he is a researcher of the RESL.Eu project on early school 
leaving (funded under the 7th Framework Programme) and the national PI of the 
PEER project (Participation, Empowerment and Experiences for Roma Youth 2015–
2016, funded under DG Justice Action Grants). Also he is responsible for the Spanish 
team in the project “School Success Among the Roma in Romania and Spain: 
Conditions, Trajectories and Consequences” carried out jointly between the UAB 
and the Romanian Institute of Research on National Minorities. Together with the 
Federation of Roma Association in Catalonia, he led an evaluation (funded by OSI-
RIO EU Framework Advocacy Grant) that critically assessed the Comprehensive 
Roma Plan in Catalonia. He has also been co-supervising several doctoral disserta-
tions related to European Roma. Dr. Bereményi has also been a visiting lecturer and 
researcher at several European universities. He has published in the abovementioned 
domains in Spanish and international journals.

Lisa Borchardt is a graduate student in criminology and violence research at the 
University of Regensburg (Germany). She graduated with a bachelor of arts in 
social work at the University of Applied Studies in Münster (Germany). During her 
studies, she acquired profound theoretical expertise in the fields of youth violence 
and policing. In 2015, she was a visiting scholar at the University of the West of 
Scotland supervised by Ross Deuchar, engaging in further research on gang vio-
lence and youth crime.
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Moyra Castro-Paredes (Ph.D. of education) is an educator and the academic coor-
dinator of the Institute for Educational Research and Development at the University 
of Talca (Chile). Main research areas of interest are educational policy and organi-
zation of public education, institutions of education at the subnational level, and 
decentralization of public education.

Marianela Cerri is a sociologist who graduated from the University of Chile. She 
is currently working as executive assistant at the Technical Secretariat for the 
Regional Strategy on Teachers for Latin America and the Caribbean of UNESCO-
OREALC, which is coordinated by the Center for Research on Educational Policy 
and Practice (CEPPE) of the Pontifical Catholic University of Chile. Previous to 
this, she worked at the Ministry of Education, Chile, at the national coordination 
office of the schooling quality improvement programs of the 1990s (MECE pro-
grams) and then participated in the curriculum reform-managing unit, organizing 
seminars and public consultation surveys on the new national curriculum frame-
work, organizing and coordinating plans and programs for the various curriculum 
disciplines, and later on coordinating the unit’s studies on secondary technical-
professional education.

Insil Chang is a professor in the Department of Education, Gyeongin National 
University of Education, Korea. Her research focuses on multicultural education, 
curriculum studies, extracurricular activities, and learning and teaching. She is the 
vice president of multicultural education studies and editor-in-chief of the Journal 
of Curriculum Studies. She is also the dean of the Research Institute for Korean 
Multicultural Education since 2009. She is a recipient of numerous government 
research funding awards for projects concerning multicultural education and extra-
curricular activities. Her articles have appeared in the Journal of Curriculum 
Studies, the Journal of Elementary Education, the Journal of Educational Research, 
Multicultural Education Studies, the Korea Education Review, and others.

Kawachi A. Clemons is a Miami native. He received his B.S. in music education 
from Florida A&M University, MM in arts management from Florida International 
University, and Ph.D. in education from the University of North Carolina at Chapel 
Hill. Dr. Clemons is an associate professor of music and director of the Institute for 
Research in Music and Entertainment Industry Studies at Florida A&M University 
(FAMU). Dr. Clemons is the immediate past chair of the Department of Music at 
FAMU (2012–2014). He is the former director of the Hip Hop Initiative and visiting 
assistant professor of music at North Carolina Central University (NCCU). At 
NCCU, he also served 3 years as the director of percussion and assistant director of 
the marching, pep, and symphonic bands. Prior to his work at NCCU, Clemons was 
an assistant director in the Office of Student Affairs at Florida International 
University (FIU). He has served on the production staff of the Academy Awards, 
Super Bowl XXXIII Halftime Show, and FIU Music Festival and has managed 
numerous special events with Walt Disney Entertainment.
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Kristal Moore Clemons is a Chicago native. She is a graduate of DePaul University 
having earned her BA in women’s studies and political science. She earned an MA 
from Washington State University in American studies, her Ph.D. from the 
University of North Carolina at Chapel Hill in education, and a graduate certificate 
in women’s studies from Duke University. Dr. Clemons’ qualitative research proj-
ects center on activism of Black women in various spaces ranging from Chicago 
tenement housing projects to civil rights efforts of Freedom School teachers in the 
South. She was the project director and co-founder of a Children’s Defense Fund 
Freedom School at North Carolina Central University. In 2016, Dr. Clemons co-
founded the North Florida Freedom Schools, a Children’s Defense Fund Freedom 
School partner, and serves as co-executive director. Dr. Clemons is currently an 
assistant clinical professor and the director of the online Ed.D. program in educa-
tion leadership and policy studies at Florida State University.

Cristián Cox (Ph.D. in sociology, University of London) is an associate professor 
at the School of Education, Universidad Diego Portales, Chile. Formerly he was the 
head of the Curriculum and Evaluation Unit of the Ministry of Education of Chile 
(1998–2006), director of the Center for Research on Educational Policy and Practice 
(CEPPE) of the Pontifical Catholic University of Chile (2008–2011), and dean of 
this university’s Faculty of Education (2012–2015). His research areas include edu-
cational policy, curriculum, teacher education, and citizenship education. Among 
his publications are “Educational Inequality in Latin America: Patterns, Policies 
and Issues” (Oxford University Press, 2011); “El principio de fraternidad en los 
valores, instituciones y relaciones sociales de la educación escolar Latinoamericana” 
(Ciudad Nueva, 2013); and “Citizenship Education in Latin America: Priorities of 
School Curricula” (IBE-UNESCO, 2014). He has participated or he participates in 
the editorial board of journals such as Cadernos de Pesquisa (Fundación Carlos 
Chagas, Brasil), Perfiles Educativos (UNAM, México), Encounters (Canada), 
Compare (UK), and the Journal of Professional Capital and Community (USA).

Leonardo Peluso Crespi is a psychologist from Universidad de la República 
(UdelaR), Uruguay, with a linguistics BA degree (UdelaR), a master of humanities 
(UdelaR), and a Ph.D. of arts (Universidad Nacional de Córdoba, Argentina). At the 
UdelaR, he is a professor at the specialization in social and educational inclusion 
and the undergraduate program at the School of Psychology, Regional Norte, and he 
coordinates the degree in interpretation of LSU-Spanish (TUILSU) at the School of 
Humanities and Sciences of Education. His main research focuses on the relation-
ship of the deaf with language technologies (writing, video recordings, and tics) and 
bilingual education.

Gill Crozier is a professor of education; former director of the Centre for Educational 
Research in Equalities, Policy and Pedagogy (2012–2015), School of Education, 
University of Roehampton, London, UK; and a fellow of the Royal Society of Arts. 
As a sociologist of education, she has researched and written extensively about 
parents/families and school relationships, young people in urban schools, access to 
and participation in higher education, and the sociocultural influences upon identity 

Biographical Statements



xxxi

formation and learner experiences. Her work is underpinned by a deep concern for 
social justice and is informed by the analysis of race, class, and gender and the ways 
these social locations and identities intersect and impact on life chances. Her books 
include Parents and Schools: Partners or Protagonists? (2000); Activating 
Participation: Parents and Teachers Working Towards Partnership (2005), co-edited 
with Diane Reay; and White Middle-Class Identities and Urban Schooling (2011 
and 2013, second revised edition), co-authored with Diane Reay and David James.

Gabriela Czarny received her Ph.D. in educational research from the Department 
of Educational Research, Center for Research and Advanced Studies (DIE-
CINVESTV IPN), in 2006. She is full professor at Universidad Pedagógica 
Nacional, Ajusco, México. Her research and writings have focused on indigenous 
schooling in cities and migration, with recent focus on indigenous youth. She is 
author of several articles and books chapters. Among her books included Pasar por 
la escuela. Indígenas y procesos de escolaridad en la ciudad de México (Going 
Through School: Indigenous and Schooling Processes in Mexico City; México, 
UPN, 2008) and Jóvenes indígenas en la UPN: Relatos escolares desde la edu-
cación superior (Indigenous Youth at the UPN: Schooling Stories from Higher 
Education; México, UPN, 2012).

Ross Deuchar is a professor and the assistant dean in the School of Education, 
University of the West of Scotland. He is a scholar of youth crime, criminal justice, 
and policing and has published numerous articles in international, peer-reviewed 
journals on his ethnographic and qualitative work on youth gangs, masculinity, 
street culture, and violence and also on violence prevention strategies such as 
detached and pastoral streetwork, early intervention, participatory and democratic 
education, and problem-oriented policing. He is the author of the books Gangs, 
Marginalised Youth and Social Capital (2009, Trentham) and Policing Youth 
Violence: Transatlantic Connections (2013, Trentham/IOE Press) and co-editor of 
the international collection Researching Marginalised Groups (2016, Routledge).

Dympna Devine is a professor in the School of Education, UCD, where she is the 
head of the school. She has published internationally in the areas of children’s voice, 
rights and citizenship, and migrant children’s experiences across home, school, and 
community. A Fulbright scholar in social sciences (2013–2014), she conducted 
research with migrant children in New York schools. Recent book publications 
include Immigration and Schooling in the Republic of Ireland: Making a Difference? 
(2011, Manchester University Press) and New Managerialism in Education: 
Commercialisation, Care and Gender (2015, Palgrave), co-authored with Kathleen 
Lynch and Bernie Grummell. She co-edited a special interdisciplinary issue for the 
journal Children & Society (2013) on “Children and Value: Education in Neo-liberal 
Times” with Wendy Luttrell.

Adrienne D. Dixson is an associate professor of critical race theory and education 
in the Department of Education Policy, Organization and Leadership at the 
University of Illinois at Urbana-Champaign. Her research examines educational 
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equity and race in the urban South. Her most recent publication, Researching Race 
in Education, focuses on how researchers engage and plan for understanding race 
and racism in their research projects.

Sebastián Donoso-Diaz (Ph.D. in education) is an academician of the Institute for 
Educational Research and Development at the University of Talca (Chile). He is an 
associated researcher of the Center for Advanced Research in Education Research 
Partnership Program of the National Science Council of Chile and a member of the 
following committees: the Advisory Council of the Ministry of Education of Chile 
to Strengthen Public Education, the Committee on Graduate Studies of the Education 
National Accreditation Commission, and the Education Studies Group of the 
National Science Council of Chile. He is a visiting professor at the universities of 
Valencia and Federal University of Parana. Main research areas of interest are edu-
cational policies and equity in education; institutions, financing, and development 
of public education; and students’ retention in higher education.

Paul Emong has 17  years of experience in development work, research, policy 
analysis, and human rights campaign for policy change. Dr. Emong worked for 
10 years with Action for Disability and Development (ADD) International rising 
through the ranks to become the deputy country director. For the last seven (7) year, 
Dr Emong has been lecturing at Kyambogo University and Uganda Martyrs 
University; undertaking research, surveys, and policy analysis; and developing 
position papers and consultancy works in human rights and inclusive development. 
Dr. Emong holds a doctor of philosophy (Ph.D.) and master of arts in human rights, 
postgraduate diploma in project planning and management, and bachelor of statis-
tics. Dr. Emong has a thorough understanding of human rights issues and inclusive 
development and is familiar with the international, regional, and domestic human 
rights protection and promotion mechanisms, equality and nondiscrimination, and 
the affirmative action and equal opportunities approaches in working with the mar-
ginalized groups of people.

Lawrence Eron holds a doctor of philosophy (Ph.D.) and master of philosophy in 
special needs education, bachelor of development studies, and diploma in special 
needs education. He has extensive experience as a lecturer stretching over 20 years 
and held senior management positions at the then Uganda National Institute of 
Special Education (UNISE), now Faculty of Special Needs and Rehabilitation, 
Kyambogo University. From 1999, he was involved in developing the East African 
Institutional Linkage in Special Needs and Rehabilitation; therefore Dr. Eron is well 
versed with special needs, inclusive education, and rehabilitation developments in 
the region. He has been a national coordinator for Uganda during the development 
and implementation of the human resource development project on inclusive teacher 
education for Botswana, Kenya, Swaziland, and Uganda. Dr. Eron is currently 
involved in developing inclusive education trainings and the empowerment of chil-
dren, youth, and adults with disabilities and special needs.
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M. Alex Evans is an attorney concentrating in education law, civil rights law, and 
juvenile justice. Currently a doctoral student of social and cultural studies in educa-
tion policy, organization, and leadership at the University of Illinois at Urbana-
Champaign, his latest publication, Schoolyard Cops and Robbers: Law Enforcement’s 
Role in the School-to-Prison Pipeline, examines race, school resource officers, and 
school discipline procedures in North Carolina.

Rubén Gaztambide-Fernández is an associate professor at the Ontario Institute 
for Studies in Education of the University of Toronto. His book The Best of the Best: 
Becoming Elite at an American Boarding School (2009, Harvard University Press) 
is based on 2  years of ethnographic research at an elite boarding school in the 
USA. He is a co-editor (with Adam Howard) of Educating Elites: Class Privilege 
and Educational Advantage (2010, Rowman and Littlefield). His current research 
focuses on the experiences of students attending a specialized arts program in public 
high schools in cities across Canada and the USA. He is also a principal investigator 
of the Youth Solidarities Across Boundaries, a participatory action research project 
with Latino/Latina immigrants and indigenous youth in the city of Toronto.

Paola Giorgis teaches English language, literature, and visual arts in Italian high 
schools and holds a Ph.D. in anthropology of education and intercultural education. 
Her main interest regards a critical and intercultural approach to foreign language 
education and the relation between language and identity. She has published a book 
and some articles, has participated at several international conferences, and is affili-
ated with different international associations of linguistics and interculture.

Ramon B.  Goings is an assistant professor of educational leadership at Loyola 
University Maryland. Previously, he served as program coordinator for the Sherman 
STEM Teacher Scholars Program at the University of Maryland, Baltimore County. 
His research interests are centered on disrupting deficit narratives about African 
American males throughout the educational pipeline. Specifically, his scholarship 
explores the experiences of high-achieving Black males (PK-Ph.D.) and the devel-
opment and experiences of Black male teachers and leaders. He currently serves as 
the managing editor of the Journal of African American Males in Education. Prior 
to working in higher education, Goings was a music education and special educa-
tion teacher and intern with the White House Initiative on Educational Excellence 
for African Americans. He earned his doctor of education degree in urban educa-
tional leadership from Morgan State University, master of science in human ser-
vices from Post University, and bachelor of arts in music education from Lynchburg 
College.

Nancy Cardenas is currently a doctoral student in the Education Policy, 
Organization, and Leadership Department with a concentration in social and cul-
tural studies at the University of Illinois at Urbana-Champaign. Her current research 
interests focus on the impact of state testing on teacher and student performance, 
student tracking, and wraparound programs.
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A. Lin Goodwin is Evenden professor of education and vice dean at Teachers 
College, Columbia University, New York. She presently serves as vice president of 
the American Educational Research Association (AERA), Division K, Teaching and 
Teacher Education (2013–2016). In 2015, she was honored as a distinguished 
researcher by AERA’s Special Interest Group on Research on the Education of 
Asian and Pacific Americans and was named the inaugural Dr. Ruth Wong professor 
of teacher education by the National Institute of Education, Singapore. An interna-
tional teacher education consultant, Dr. Goodwin is currently working with educa-
tors in Poland, Brazil, Thailand, and Singapore.

Tom G. Griffiths is an associate professor in comparative and international educa-
tion at the University of Newcastle, Australia. Tom’s research has consistently 
sought to explore the actual and potential contributions of mass education systems 
to the transition of our current capitalist world system toward a more democratic, 
equal, and just alternative. He has recently co-authored the volume Mass Education, 
Global Capital, and the World: The Theoretical Lenses of István Mészáros and 
Immanuel Wallerstein (New York: Palgrave Macmillan) and co-edited two volumes, 
Logics of Socialist Education: Engaging with Crisis, Insecurity and Uncertainty 
(Dordrecht: Springer) and Education in/for Socialism: Historical, Current, and 
Future Perspectives (London: Routledge).

Silvina Gvirtz holds her Ph.D. in education from the University of Buenos Aires, 
Argentina. She is the executive director of Conectar Igualdad, a researcher at the 
National Research Council (CONICET), and a professor at the University of San 
Martin. Previously she was the minister of education of the province of Buenos 
Aires and director of the School of Education at the University of San Andrés. In 
2003, she was appointed as a fellow of the John Simon Guggenheim Foundation. 
She is the author of 22 books and of numerous articles published in national and 
international journals.

Tiffany Hollis is a doctoral student in curriculum and instruction with a focus on 
urban education at the University of North Carolina at Charlotte. She has a clear and 
strong commitment to diversity, equity, and social justice with over 12 years in the 
education setting as a social justice educator with a special education background. 
Her research interests include understanding the cultural and contextual (e.g., home, 
school, and community) factors and processes that contribute to resilience in eco-
nomically, socially, and culturally diverse children and adolescents and the families 
and communities in which they live. She has written several peer-reviewed articles, 
briefs, and manuscripts, presented at numerous conferences around resiliency, hope, 
and academic outcomes of youth who have experienced adverse childhood experi-
ences and trauma. She has over 12 years of experience in addressing risk factors 
facing urban, economically disadvantaged adolescents of color, including homeless 
youth, youth in foster and out-of-home care, youth in the juvenile justice system, 
youth who have mental health issues, and youth with special needs. She also focuses 
on using strengths-based approaches that are culturally relevant for these populations 
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as well as exploring assets and resources these youth can employ to thrive in the 
face of risk. Tiffany is currently working on several projects with community orga-
nizations to eventually create an intervention program for youth from adverse child-
hood experiences that focuses on academic and socio-emotional outcomes of youth 
while emphasizing youth development.

David James is a professor in the School of Social Sciences, Cardiff University, and 
director of the ESRC Wales Doctoral Training Centre. He is chair of the executive 
editors of the British Journal of Sociology of Education and an elected member of 
BERA Council. He cites his failing at the 11+ (which led to nonselective secondary 
schooling on the basis of low predicted academic ability) as the most significant 
educational event in his life and argues that the conventional “late developer” expla-
nation is illusory, being a classic example of Bourdieusian misrecognition. In the 
late 1970s, he left his day job (clerical work in the local government) and his night 
job (musician) to become a mature student, gaining first a social science degree at 
Bristol University. He went on to teach sociology and psychology in FE colleges 
until the late 1980s, when he moved into higher education in the (then) Bristol 
Polytechnic. He completed a part-time Ph.D. in 1996. His research covers curricu-
lum, learning and assessment in schools, FE and HE, and the relationship between 
educational policy/practice and social inequality. He has been responsible for many 
research projects and evaluations, including co-directing two ESRC-funded proj-
ects. These books include Bourdieu and Education (1998, with Grenfell), The 
Creative Professional (1999, with Ashcroft), Improving Learning Cultures in FE 
(2007, with Biesta), and White Middle-Class Identities and Urban Schooling (2011 
and 2013, with Reay and Crozier). More of his work can be seen on http://cardiff.
academia.edu/DavidJames.

Ji-Yeon O. Jo is a Korea Foundation assistant professor of the Korean language and 
culture and a Kenan junior faculty fellow in the Department of Asian Studies at the 
University of North Carolina at Chapel Hill. She received her doctorate from the 
School of Education at the University of North Carolina at Chapel Hill. Her research 
interests center around borders, citizenship, kinship, language, race/ethnicity, and 
belonging in relation to transnational migration. She has published book chapters 
and several articles in peer-reviewed academic journals. Her current research 
explores the diasporic and remigration experiences of later-generation diaspora 
Koreans in South Korea.

Minseung Jung is a professor in the Department of Education at Korea National 
Open University. She received her Ph.D. from Seoul National University in Korea 
and has published several books and many articles about lifelong learning. Her 
research interests range from women’s education to multicultural education focus-
ing on transformative learning and activity theory. She has worked as a director of 
the Institute of Distance Education at KNOU and an editor of the Korean Journal of 
Lifelong Education. Recently, she has become interested in the professional devel-
opment of cultural workers in the field of adult education.
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Martin Mwongela Kavua, a member of the National Technical Committee on the 
Digital Learning Programme in Kenya, holds a joint Erasmus Mundus master’s 
degree in special and inclusive education from Roehampton (England), Oslo 
(Norway), and Charles (Czech Republic) Universities. He has a bachelor’s degree in 
special education from Kenyatta University (Kenya), among other qualifications. 
Currently, he is a lecturer at the Kenya Institute of Special Education (KISE) in 
Nairobi, Kenya. Mr. Kavua has done consultancy work for various government and 
nongovernmental institutions in Kenya and abroad on special and inclusive educa-
tion, disability mainstreaming, and policy issues, as well as information and com-
munications technology (ICT) integration in education. His publications include a 
book Communication Strategies for Deaf Learners in Inclusive Settings and a 
teacher training manual on inclusive education. He has presented academic papers 
locally and internationally.

Sonja Kosunen holds a Ph.D. in sociology of education from the University of 
Helsinki (Finland). Her dissertation concerned the functioning of the social space of 
school choice, where families and schools operate in cities. She currently works as 
a postdoctoral researcher in a comparative research project concentrating on politics 
of basic education in Nordic countries (University of Helsinki) and as a visiting 
scholar at the University of Copenhagen, Denmark.

Nora Nora Krawczyk holds her Ph.D. in sociology from the Universidade de 
Campinas (UNICAMP), Brazil, and a master’s degree from the Facultad 
Latinoamericana en Ciencias Sociales (FLACSO), Argentina. She is an assistant 
professor at the School of Education, UNICAMP, in the field of sociology and edu-
cation policies. She is also a research fellow of the Brazilian National Research 
Council (CNPq). Presently, she is doing a postdoc at University of Maryland 
(UMD), USA. Her works focus on public education and inequality in Latin America 
dealing with issues such as educational reform, changing scenarios for public action, 
governance in education, and secondary education. She is the author of several jour-
nal articles and books, including Sociology of High School: The Critique of 
Economism in Educational Policy (Sociologia do ensino médio: crítica ao economi-
cismo na política educacional, Cortez, 2014) and The Educational Reform in Latin 
America: A Historical-Sociological Perspective (Uma perspectiva histórico-
sociológica da reforma educacional na América Latina, Liberlivros, 2012).

Sirpa Lappalainen is an adjunct professor, currently working as university lecturer 
in the University of Helsinki at the Institute of Behavioural Sciences. Her academic 
interests are in sociology of education as well as cultural and feminist studies. She 
has examined educational processes and pedagogical practices that construct nor-
mality and address differences in the various educational arenas, such as vocational 
education, special education, and pre-primary education, covering the life course 
from early childhood to late adulthood. One of her primary interests is qualitative 
methodology (especially ethnography). She is one of the founding members of 
NordForsk who funded the Nordic Centre of Excellence for the project “Justice 
Through Education in Nordic Countries.” She has co-edited the special issue in 
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Nordic Studies in Education titled “Welfare, Social Justice, and Equality in 
Educational Settings in the Nordic Countries.” With her Nordic colleagues, she has 
conducted a cross-cultural ethnography, where two Nordic educational contexts 
(Finland and Sweden) have been analyzed side by side. She is on the editorial board 
of journals Ethnography and Education, the Finnish Journal of Youth Research, and 
Nordic Studies in Education. Currently she leads the project titled “Cultural Ideals 
of Citizenship in Formal and Informal Educational Contexts.”

Juan Andres Larrinaga is an English teacher (Binational Center Uruguay-USA) 
with a linguistics BA degree from Universidad de la República (UdelaR), Uruguay, 
and an in-progress Ph.D. in education from Universidad Nacional de Entre Ríos, 
Parana, Argentina. At the UdelaR, he is a lecturer in Traductorado Law School and 
associate professor at the School of Information and Communication and coordi-
nates an area at the specialization in social inclusion and education in the School of 
Psychology, Regional Norte. His main research focuses on literacy, language teach-
ing, and reading instruction for the deaf in the context of bilingual education.

Lorenz Lassnigg completed a degree in pedagogics and political science (1980) at 
the University of Vienna, did a postgraduate course in sociology at the IHS, and 
engaged in freelance research (among others, at the Institute of Depth Psychology 
at the University of Vienna). Since 1984, he has done both research and teaching at 
the IHS. He has also worked at the Social Science Research Center Berlin (WZB, 
main topics on labor market and employment, anticipation, transitional labor mar-
kets) and the University of California, Berkeley (Center for Studies of Higher 
Education, CSHE), and was a member of a reviewing team evaluating the system of 
vocational training of Minas Gerais, Brazil. He has worked as a consultant in 
Finland, Italy, Spain, and Macedonia and for the OECD. His primary focus is on 
sociological research of education and training at the interface of social, political, 
and economic interests, especially regarding the coordination of vocational training 
and employment, evaluation, and governance research.

Shuyin Liu is a Ph.D. candidate in the Graduate School of Education, Peking 
University. Her research interests include education policy studies, higher education 
administration, and college enrollment. Prior to Peking University, she got a BA in 
English literature from Tsinghua University, China.

Ana Claudia Balieiro Lodi received her Ph.D. in applied linguistics and language 
studies from the graduate program at Pontifícia Universidade Católica de São Paulo 
(LAEL-PUCSP), Brazil, in 2004. She is an assistant professor at Universidade de 
São Paulo (USP), Faculdade de Filosofia, Ciências e Letras de Ribeirão Preto, 
teaching for the education graduate program and teacher’s training undergraduate 
courses. Her research and writings focus on linguistics and educational policies 
promoting bilingual education for deaf people, literacy process in Brazilian and in 
Portuguese sign language for deaf students and teaching-learning pedagogical con-
tents in general, the development of specific methodologies, and adequacy of con-
tents to bilingual education for deaf students’ demands.
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Ee-Ling Low is Associate Professor and the head of strategic planning and aca-
demic quality at the National Institute of Education, Singapore. She obtained her 
Ph.D. in linguistics from the University of Cambridge, UK, under the university’s 
Overseas Graduate Scholarship Award. She won the Fulbright Advanced Research 
Scholarship in 2008, which she spent at Boston College. She played a leading role 
in the conceptualization of the NIE strategic roadmap: toward 2017 and the devel-
opment of the teacher education for the 21st century (TE21) model. In 2012, she 
was awarded the Public Administration Medal (Bronze) by the president of the 
Republic of Singapore.

Allan Luke is an educator, researcher, and theorist studying literacy, multiliteracies, 
applied linguistics, and educational sociology and policy. Luke has written or edited 
over 15 books and more than 200 articles and book chapters. He is emeritus profes-
sor at Queensland University of Technology in Brisbane, Australia, and adjunct pro-
fessor at Werklund School of Education, University of Calgary, Canada.

Lisbeth Lundahl, professor in the Department of Applied Educational Science at 
Umeå University, Sweden, is one of the team leaders of the new Nordic Centre of 
Excellence, for the project “Social Justice Through Education.” Her research inter-
ests concern education politics, youth politics, and the school-to-work transitions of 
young people. Among her recent research projects is “Upper Secondary School as a 
Market and Troublesome Transitions: School-to-Work Transitions of Young People 
At Risk in Longitudinal Perspective.” Some of her latest publications are “Guarded 
Transitions? Youth Trajectories and School-to-Work Transition Policies in Sweden” 
in the International Journal of Adolescence and Youth (2014, together with 
J.  Olofsson); “Democracy Lessons in Market-Oriented Schools: The Case of 
Swedish Upper Secondary Education” in Education, Citizenship and Social Justice 
(2013, together with M Olson);” Educational Marketization the Swedish Way” in 
Education Inquiry (2013, together with I.  Erixon Arreman, A.  S. Holm, and 
U. Lundström); and “Fair and Competitive? Critical Perspectives on Contemporary 
Nordic Schooling” (2014, edited together with A. L. Arnesen, E. Lahelma, and E. 
Öhrn). Lisbeth Lundahl was the secretary general of the European Educational 
Research Association (EERA) in 2006–2008 and was one of the founders of the 
Swedish Educational Research Association (SWERA).

John Lupinacci is an assistant professor of Cultural Studies and Social Thought in 
Education at Washington State University. His research focuses on how people, 
specifically educators, learn to both identify and examine destructive habits of mod-
ern human culture. His work proposes that, through education, teachers can be lead-
ers in confronting dominant assumptions about existing as individuals separate 
from and superior to the greater ecological systems to which we belong.

Meg Maguire taught for many years in inner London schools, including a period as 
an acting headteacher. Her research interests include the challenges of inner-city 
schooling, education policy and practice, social justice issues, the life and work of 
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school-teachers, and teacher education. She is a professor of sociology of education 
in the Department of Education and Professional Studies at King’s College London, 
UK.  Her most recent book Ethics and Education Research (Sage, 2014) is co-
written with Rachel Brooks and Kitty te Riele. She is lead editor for the Journal of 
Education Policy.

Manabi Majumdar is a professor in political science, at the Centre for Studies in 
Social Sciences, Calcutta. Her research interest includes issues of politics of educa-
tion, child labor, local democracy, decentralization and rural politics, social exclu-
sion, and capability deprivation and its measurement. Her recent publications 
include Education and Inequality in India: A Classroom View (with Jos Mooij, 
Routledge, London, 2011 (paperback edition in 2015)).

Nandini Manjrekar is a professor and the dean of the School of Education, Tata 
Institute of Social Sciences, Mumbai. Her research interests are in the areas of soci-
ology of education, education in conflict areas, gender and schooling, and women’s 
studies. She has served on the executive councils of the Comparative Education 
Society of India and the Indian Association of Women’s Studies. She was a member 
of the National Focus Group on Gender Issues in Education (2005) and is currently 
a joint editor of Contemporary Education Dialogue (Sage). She was at the University 
of Wisconsin-Madison as a Fulbright fellow (1997–1998) and has taught in the 
women and gender studies program of the Massachusetts Institute of Technology 
(MIT), Cambridge, USA (2005–2006).

Kathy Mariscal is a Chicana from South Central Los Angeles who is passionate 
about working with students of color. She is a first-generation college student and a 
product of many UCLA outreach programs such as VIPS, AAP, and McNair which 
influenced and supported her in pursuing a graduate degree at UT Austin. She enjoys 
paying it forward by working with similar programs and encouraging students to also 
pursue graduate degrees and/or continue through the educational pipeline. She is pas-
sionate about learning, teaching, and writing, and she uses all of these tools to work 
with the community and heal. She builds from Chicana feminist epistemologies and 
pedagogies that allow her to engage with the world in liberating ways whether that is 
research, femtoring, education, advocating, and writing. Her family has played a huge 
role in pushing her to pursue her dreams of social justice and education.

Alik Mazukatow studied European ethnology/cultural anthropology, gender, and 
media studies in Berlin and Istanbul and is currently a research assistant at the 
Department for European Ethnology (Cultural Anthropology) at the Humboldt 
University of Berlin. He is especially interested in connecting feminist theory with 
anthropological methodology. His Ph.D. research is located in the area of antidis-
crimination work in Berlin, where he is trying to situate different understandings of 
law in social practice. The most important aim of this research is to explore how 
(antidiscrimination) law influences the work of his informant concerning policies 
and politics.
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Gary McCulloch is the Brian Simon professor of the history of education and 
director of the International Centre for Historical Research in Education at UCL’s 
Institute of Education. He has previously been the president of the UK History of 
Education Society and editor of the journal History of Education. He has published 
extensively on the history of education, including The Struggle for the History of 
Education (2011) and Secondary Education and the Raising of the School-Leaving 
Age (with Tom Woodin and Steven Cowan, 2013). He has edited a special issue of 
the international journal Paedagogica Historica (2016, with Georgina Brewis) on 
“Education, War and Peace.” He is a member of the council and the founding con-
venor of the history special interest group of the British Educational Research 
Association. He is currently the editor of the British Journal of Educational Studies.

Radhika Menon is an assistant professor in the Department of Education, Mata 
Sundri College, University of Delhi. She has been teaching papers in liberal courses 
on education and as a social science specialist in teacher education programs. She 
has developed a curriculum for citizenship education, teacher education programs, 
textbooks, and assessment measures for secondary level and university programs 
through SCERT, NCERT, and CBSE.  Her research interest includes educational 
policy, people’s culture and impact of caste, and class and gender on educational 
practices. She regularly writes on a variety of public interest issues as interventions 
in popular discourses. Her research publications are mainly on education in Delhi.

Klara Bilić Meštrić is a postdoctoral fellow at the Centre for Croatian Studies, 
University of Zagreb. From 2009 to 2012, she worked at the Faculty of Teacher 
Education, University of Osijek, as a research assistant on a project led by Professor 
Branko Bognar on the development of creativity in lifelong education of teachers 
where she became acquainted with the idea of action research, which she has been 
promoting and developing ever since. From 2011 to 2015, she participated in a 
European Commission transversal project, Languages in Urban Communities  – 
Integration and Diversity for Europe (LUCIDE), conducting research on language, 
identity, and politics in the city of Osijek. From 2015 to 2016, at the Department of 
Linguistics, University of Zadar, she led the project financed by the European Social 
Fund, “Promoting Multilingualism in Zadar: Ethnolinguistic Vitality of the Zadar 
Arbanasi Community.” Her research interests concern linguistic diversity, language 
policy, language and identity, and action research.

Johanne Miller has been a youth work practitioner for 10 years in Glasgow, spe-
cializing in street work and youth crime. Her undergraduate degree was in sociology 
and psychology (Hons). She has been involved in various research projects concern-
ing young people and crime and has just recently completed her Ph.D. studying 
Glasgow gangs.

Sigamoney Naicker was appointed on the National Commission for Education 
Support Services by then President Nelson Mandela. He was the first national direc-
tor of inclusive education in South Africa. Sigamoney has worked in various areas 
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of the education system in a senior management capacity which includes curricu-
lum, assessment, early childhood education, adult education, and human capital 
development. Prior to joining the government, Sigamoney was a lecturer at the 
University of Western Cape. He was recently awarded an honorary professorship in 
education. He has published widely both locally and abroad and has spoken at a 
number of education forums.

George Noblit is the Joseph R.  Neikirk distinguished professor of sociology of 
education in the School of Education at the University of North Carolina at Chapel 
Hill. His scholarly work has focused largely on educational equity and qualitative 
research methods. He has published 19 books, the most recent of which is Education, 
Equity, Economy: Crafting a New Intersection (Springer, 2015). He was the co-
editor of the first International Handbook of Urban Education (Springer, 2007) as 
well as co-editor of this volume.

Cebsile P. Nxumalo joined the Ministry of Education and Training in 1999 as coor-
dinator for special education responsible for establishing the special education unit 
within the Ministry of Education and Training. She holds a master’s degree in spe-
cial needs and inclusive education obtained from Roehampton University in London. 
She has played a very significant role in providing leadership and strategic planning 
for special and inclusive education in Swaziland. She is a capacity builder, 
researcher, and trainer on education and development with national and regional 
experience working with a range of stakeholders including learners, universities, 
parents, intellectuals, government officials, NGOs, donor agencies, and politicians. 
She has experience in coordinating national and regional projects such as the ACP 
Project which included four countries, namely, Kenya, Botswana, Uganda, and 
Swaziland, and the SADC Project on Education for Children with Disabilities. She 
contributed in the development of the 2015 SADC Inclusive Education Strategy.

Kaori H. Okano is a professor at La Trobe University, Melbourne, Australia. She 
researches in sociology and anthropology of education, focusing on social inequal-
ity, multiculturalism, transitions to adulthood, and gender. Her major publications 
include Nonformal Education and Civil Society in Japan (ed., 2016), Minorities and 
Education in Multicultural Japan (ed. with Tsuneyoshi and Boocock, 2011), 
Handbook of Asian Education (ed. with Zhao et al., 2011), Young Women in Japan: 
Transitions to Adulthood (2009), Language and Schools in Asia (ed. 2006), 
Education in Contemporary Japan (with Tsuchiya, 1999), and School to Work 
Transition in Japan (1993). She has been affiliated with Kobe University and 
Waseda University as a visiting research professor during her sabbatical years.

Gillian Parekh is an SSHRC postdoctoral fellow with the Centre for Urban 
Schooling, Ontario Institute for Studies in Education, University of Toronto. With a 
Ph.D. in critical disability studies and years working as a teacher and researcher 
within the Toronto District School Board, Gillian’s primary research focus explores 
structural barriers in accessing education, particularly for students with disabilities. 
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Her research interests include students’ experiences of social citizenship, belonging 
and exclusion, academic streaming, inclusive education, as well as the institutional 
and relational construction of gifted and disabled identities.

Anđelka Peko is a professor of educational sciences at the Faculty of Education, 
Josip Juraj Strossmayer University, Osijek, Croatia. She has spent two mandates as 
the dean of the Faculty of Education, and 3 years ago, she was appointed as the vice-
rector of Josip Juraj Strossmayer University. She has designed and implemented 
several university courses and actively participated in the development of the 
Strategy of Education, Science and Technology (2013). She has been a project 
leader in three national projects funded by the Ministry of Science, Education and 
Sports, which aimed at improvements of educational practices on the national level. 
She is an expert employed by the University of Zadar (Croatia) on a project funded 
by the European Social Fund. The project is about qualifications of school head-
teachers. Her scientific interest is in the area of contemporary teaching practices, 
student position in education, higher education and teaching methods, as well as 
leadership in education. As a result of extensive research, she has published numer-
ous scientific studies, books, and journal articles. She also co-authored textbooks 
for young learners of the Croatian language. She is the editor-in-chief of Life and 
School, a journal for educational theory and practice.

Isabella Pescarmona is a secondary high school teacher and has a Ph.D. in inter-
cultural education and anthropology of education. She collaborates with the 
University of Turin (Italy) and public schools in training teachers. Her interests in 
research are complex instruction, ethnography of education, intercultural education, 
and social justice. She has published a book and several articles in international 
journals on education. She is a member of IASCE and received the Distinguished 
Dissertation Award in 2010.

Jay Phillips is head of school for the School of Indigenous Australian Studies at 
Charles Sturt University, Australia. Dr. Phillips is a Wakka Wakka Gooreng Gooreng 
woman and educator from southeast Queensland. Originally educated as a primary 
school teacher, she has been teaching, researching, and advocating for indigenous 
students and communities in universities for over 20 years. She is particularly inter-
ested in the interaction between indigenous knowledge systems and Western colo-
nial traditions with regard to colonial identity construction and intellectual authority 
and teaching for optimal learning in contested spaces. She has presented nationally 
and internationally on curriculum development for face-to-face and online contexts 
in universities. She has also taught and presented on indigenous and indigenist 
research methodologies and the ways in which indigenist pedagogies can mobilize 
student resistance to deepen learning by authorizing indigenous peoples and knowl-
edges as empowered subjects, rather than objects.

William T. Pink is professor emeritus of educational policy and leadership studies 
in the College of Education at Marquette University, where he has served as both 
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department chair and as director of the doctoral program. He has published widely 
in the areas of delinquency, sociology of education, and educational reform. He has 
been the co-editor of The Urban Review (Springer) since 1978; co-editor of a book 
series entitled Understanding Education, Social Justice, and Policy (Hampton 
Press); and co-editor of the book series entitled Education, Equity, Economy 
(Springer), both with George Noblit. He was recently appointed as associate editor 
of the Oxford Research Encyclopedia of Education (Oxford University Press). His 
most recent books are Cultural Matters: Lessons Learned from Field Studies of 
Several Leading School Reform Strategies (Hampton Press, 2005), the International 
Handbook of Urban Education (Springer, 2007), and Schools for Marginalized 
Youth: An International Perspective (Hampton Press, 2012).

Silvia Carrasco Pons is a professor of social anthropology at the Department of 
Social and Cultural Anthropology, Universitat Autònoma de Barcelona (Spain). She 
has been a visiting scholar at several universities in Europe and in North and South 
America. Her research focus has been in the domains of childhood, gender, migra-
tion and minorities, cultural diversity, and social inequality in the education systems 
of changing societies in Southern Europe and in the countries of origin of migrant 
populations from an international comparative perspective, also conducting applied 
social research. As the lead investigator of the EMIGRA research group (UAB) and 
also the appointed vice-director of the newly created interdisciplinary Centre for the 
Study and Research on Migrations (UAB), Dr. Carrasco has been a principal inves-
tigator and local partner lead researcher of a series of national and international 
comparative projects and has supervised 19 Ph.D. dissertations. Currently, she is PI 
of the MOVIBAR project on pupils’ mobility in Barcelona (funded under the 
National Research Plan, Spain) and national PI of the RESL.Eu project on early 
school leaving (funded under the 7th Framework Programme). She also participates 
in the PEER project on the civic participation of the Roma youth (funded under DG 
Justice Action Grants). Earlier, among many others, she was a lead researcher of the 
project “Conceptions and Implications of Academic Achievement Among Roma 
Youth in Spain” (financed jointly by two Spanish ministries, 2002–2004). She has 
widely published in Spanish and international journals and has authored several 
books and book chapters in the abovementioned domains.

N.  Purendra Prasad is currently working as a professor and University Grants 
Commission (UGC) special assistance program coordinator in the Department of 
Sociology at the University of Hyderabad, India. He teaches classical sociological 
theory, sociology of development, rural society and agrarian change, and sociology 
of health for postgraduate students. He has guided several Ph.D. and M.Phil stu-
dents. His research interests include three broad areas: first is agrarian studies cen-
tered on questions of drought, migration, caste-class dynamics of agrarian society, 
agrarian movements, farmers’ suicides, and agrarian distress; second is political 
economy of health in India centered on questions of ill health and inequalities, role 
of state and market in access to health care, and commoditization of body; third is 
developmental questions and its discontents in context of globalization, urban 
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governance, and urban education. He has earlier worked as a fellow at the Centre for 
Social Studies, Surat, and Tata Institute of Social Sciences, Mumbai. He has 
published more than 25 research papers in peer-reviewed journals, two books, and 
several chapters in edited books. He is on the academic and ethical advisory board 
of several universities and institutions in India.

Maria Luisa Quaresma received her Ph.D. in sociology from the University of 
Porto, Portugal. She is an assistant doctor at the Universidad Autónoma de Chile 
and researcher of the Instituto de Estudios Sociales y Humanísticos, Facultad de 
Ciencias Sociales y Humanidades, Universidad Autónoma de Chile, and of the 
Instituto de Sociologia, Universidade do Porto, Portugal. Presently, she is the prin-
cipal researcher of a project on school academic excellence in public schools in 
Santiago de Chile (CONICYT, FONDECYT). Her areas of interest are sociology of 
education and social classes. She has published articles and chapters on the 
Portuguese and Chilean education systems. Some recent and forthcoming publica-
tions, with co-authors, are Sistema escolar chileno: Características y consecuencias 
de un modelo orientado al Mercado (Revista Convergencia), El sentido de perte-
nencia en escuelas públicas de excelência (Revista Mexicana de Investigación 
Educativa), and Mercantilização, competitividade e accountability no sistema de 
ensino em Portugal: o que se pode aprender da experiência chilena (Revista 
Lusófona de Educação).

Carlo Raffo is a professor of urban education in the School of Environment, Education 
and Development. His main research interests can be located within the Education in 
Urban Contexts group and the Centre for Equity in Education. More specifically 
DfES, Joseph Rowntree, ESRC, Teacher Development Agency, National College for 
School Leadership, and EU research projects have focused on educational inequality 
and policy interventions in urban contexts, the conceptual mapping of the links 
between education and poverty, identity and transition issues for young people, teach-
ers and cultural entrepreneurs in the new economies of the city, disaffection and the 
work-related curriculum, governance issues for neighborhoods and schools in chal-
lenging contexts, community-orientated and full service extended schools, school 
leadership, and social inclusion European policies of priority education.

S. Srinivasa Rao is an associate professor of sociology of education at Zakir Husain 
Centre for Educational Studies, Jawaharlal Nehru University (JNU), New Delhi. His 
teaching and research interests are diversity, equity, excellence, education in urban 
contexts, neoliberalism and educational restructuring, and processes of exclusion 
and stigmatization. He is the co-editor (with Geetha B. Nambissan) of Sociology of 
Education in India: Changing Contours and Emerging Concerns (Oxford University 
Press, New Delhi: 2013) and had written a block book on Sociological Perspectives 
of Education for M.Ed. students of Indira Gandhi National Open University (IGNOU, 
2007). He had been a visiting scholar at the Department of Sociology, University of 
Hyderabad; Ontario Institute for Studies in Education (OISE), University of Toronto; 
Faculty of Education, McGill University; and Faculty of Humanities and Social 
Sciences, the Malaysian National University (Universiti Kebangsaan Malaysia). He 
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had served as general secretary to the Comparative Education Society of India (CESI) 
during 2010–2012. He is currently on the editorial collective of Contemporary 
Education Dialogue, a biannual journal in educational studies in India.

Clément Rivière holds a Ph.D. in sociology, obtained jointly from Sciences Po 
Paris (France) and the Università degli Studi di Milano-Bicocca (Italy). His thesis 
examined the parental supervision of children’s daily urban practices in contexts of 
social and cultural diversity, on the basis of a comparison between two neighbor-
hoods in Paris and Milan. He is currently a postdoctoral researcher at Lab’Urba 
(Université Paris-Est Créteil) as part of DIVERCITIES: Governing Urban Diversity, 
a European research project.

Emma E. Rowe is a lecturer in the School of Education, Deakin University. Dr Rowe’s 
research draws on quantitative and qualitative methods to research urban school 
choice and urban spaces, educational geography, and social stratifications. Her recent 
Ph.D. thesis was the recipient of the 2015 “Outstanding Dissertation Award” from the 
American Educational Research Association, Qualitative Research SIG.

Rebecca Sansoé currently teaches philosophy and history in high school in Italy. 
She received her Ph.D. in 2010 from the University of Turin. Her interests include 
social stratification and inequality, urban anthropology, and ethnographic and theo-
retical engagement. Her research and writing focus on the intersections of immi-
grant students’ choice and resources of vocational education.

Elisa Sartore is an independent researcher. She received her Ph.D. in anthropology of 
education and intercultural education from the University of Turin. Her main interests 
regard the cultural legacies of Italian colonialism and postcolonialism, collective and 
individual processes of identity construction in multicultural societies, biographies, 
and life stories. The aim of her research is to tell stories traditionally considered as 
“minor” stories. She is the author of Quando la storia degli altri racconta di noi: 
Pedagogia interculturale e coscienza storica (What the Others’ Story Tells About Us: 
Intercultural Education and Historical Consciousness) and the assistant director of 
four documentaries (Memòries de Nou Barris, Encajados, L’Isola, El Retratista).

Ove Sernhede is a professor in youth studies at the Faculty of Education at 
Gothenburg University. He is also affiliated to the Centre for Urban Studies at the 
same university. He has for long been involved in research on different aspects of 
youth culture, adolescence, African American culture, and social pedagogy. His 
publications in English include a monograph In Garageland: Rock, Youth and 
Modernity (Routledge, 1995) and various articles in journals such as Urban 
Education, British Journal of Sociology of Education, Young, Music Education 
Research, and Soundings. His most recent research focuses on immigrant youth in 
the poor, high-rise suburbs of Gothenburg. His study on hip hop culture in contem-
porary Sweden, AlieNation Is My Nation (Ordfront, 2002/2007/2009), is perhaps 
the best known of his publications in this field of research.
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Federica Setti is a teacher of Italian as foreign language and holds a Ph.D. in 
anthropology and education from the University of Turin. Her research interests 
include Romani studies, cultural anthropology, and anthropology of death. She 
carried out long-term ethnographies focused on the history of intercultural relation-
ships between majority societies and minorities. Her last publication is In a Matter 
of Perspectives: Ethnography of Education and of the Relation Between Sinti and 
Non-Sinti (2015, CISU: Rome).

Sofia Marques da Silva is an assistant professor at the Faculty of Psychology and 
Educational Sciences, University of Porto, Portugal, and a member of the Centre 
for Research and Intervention in Education (CIIE). She has a Ph.D. in educational 
sciences and has research experience in doing ethnographic and life stories research 
on youth cultures, gender, and education. Lately she has been involved in an online 
and offline ethnography with young people from border regions. She is also a 
researcher and coordinator of Portuguese teams in different research projects. She 
teaches research methodologies, sociology of education, and youth cultures and 
has experience in supervising thesis in educational sciences, psychology, and 
health and education on topics such as youth, education, and gender. She is a co-
convenor of the European Conference on Educational Research (ECER). She is 
also the deputy editor of the Journal Ethnography and Education, has been involved 
in the evaluation of international research projects, and is an external consultant 
and evaluator for the National Federation of Youth Associations of financed 
national projects on youth and gender equality. She has both national- and interna-
tional-level publications on youth, education, and gender. She is an expert of 
“NESET (Network of Experts on Social Aspects of Education and Training)” 
(council network for the European Commission Directorate General for Education 
and Culture). She is the vice president of the Portuguese Society of Educational 
Sciences (SPCE). Her recent publications include “Young People and Sensitive 
Information: Managing Protection and Dignity” (da Silva, Sofia Marques, 2013) in 
Kitty te Riele and Rachel Brooks’ (Eds.) Negotiating Ethical Challenges in Youth 
Research (pp. 96–108) and “Growing Up in a Portuguese Borderland“(London/
New York: Routledge; da Silva, Sofia Marques, 2014) in Spyros Spyrou and 
Miranda Christou’s (Eds.) Children and Borders (pp. 62–78, New York: Palgrave 
Macmillan. doi: 10.1057/9781137326317.0008).

Michael Singh is a professor of education in the Centre for Educational Research 
at Western Sydney University. His work in higher degree research education, dis-
semination of research-based knowledge, and the conduct of real-world research 
projects focuses on three interrelated fields: Chinese language education, interna-
tional doctoral education, and education and production. His recent publications 
include Deschooling L’earning: Young Adults and the New Spirit of Capitalism, 
with Bobby Harreveld.

Juldyz Smagulova is an assistant professor at the Language Center, KIMEP 
University (Almaty, Kazakhstan). She received her candidate of sciences degree in 
language theory from the Kazakh National University in 2004 and her Ph.D. in 
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sociolinguistics from the King’s College London (London, UK) in 2011. Her publi-
cations include the co-authored Dictionary of Sociolinguistics (bilingual in Kazakh 
and Russian) and Dictionary of Linguistics (bilingual in Kazakh and Russian), as 
well as articles in the Journal of Sociolinguistics, the International Journal of 
Bilingual Education, and Bilingualism and Innovation: The European Journal of 
Social Science Research. Her current research interests focus on language socializa-
tion at home and school, classroom literacy practices, and language policy and 
planning.

Wenyang Sun is a third-year doctoral student in the strand of cultural studies and 
literacies at the School of Education, University of North Carolina at Chapel Hill. 
Her research interests include bilingual education, heritage language maintenance, 
Asian American studies, and critical multicultural education. Prior to UNC-Chapel 
Hill, she graduated with a B.S. in economics and a BA in English literature from 
Zhejiang University, China, and received her M.Ed. from Vanderbilt University.

Edna Taira has a BA in statistics from the Instituto de Matemática e Estatística 
(IME), State University of São Paulo. She worked as a consultant at the Instituto Via 
Pública, Arcadis/Tetraplan, Dieese, and UNESCO/Sports Ministry. Since 1990, she 
has been an analyst at Fundação Seade. Among her responsibilities are development 
sampling plans, samples control, and statistical analysis of primary researches, 
involving different areas like health, education, labor, living conditions, environ-
ment, statistical data analysis, production of socioeconomic research indicators, and 
building sampling plans. In 2015 she has become UNICEF consultant.

Pedro Teixeira is a Ph.D. candidate in education at the Pontifical Catholic University 
of Rio de Janeiro (PUC-Rio, Brazil) Brazil. He received grants from the Brazilian 
Coordination for the Improvement of Higher Education Personnel (CAPES) and the 
Brazilian Council for Scientific and Technological Development (CNPq) for his 
research in Brazil and in the Institute of Education, University College London 
(UCL), UK. His work focuses on the teaching of evolution, creationism, religious-
ness, and religious diversity among students and teachers in Brazil. He holds a BA in 
biology (Federal University of Rio de Janeiro, Brazil) and an MA in education (PUC-
Rio) and works as a science and biology teacher in private and public urban schools.

Tarja Tolonen is a lecturer at the Department of Social Research, University of 
Helsinki, Finland. Previously she was a senior inspector at the Ministry of Education, 
Culture and Youth (2011–2013) and Youth Network research coordinator (2010–
2011). In addition, she was research fellow at the Department of Sociology, 
University of Helsinki (1994–2010). She is author of the monograph Nuorten äänet 
ja tilat: Sukupuolten järjestykset koulun arjessa (The Voices and Spaces of Young 
People: The Gendered Orders of Everyday Life of the School, 2001) and was co-
editor of Cultural Practices and Transitions in Education (with Lappalainen, S.; 
Palmu, T.; and Kurki T., 2012). Other volumes she has edited include The Leisure 
Time of Young People in Contemporary Finland (with Määttä, M., 2011) and Social 
Class and Gender (2008). Research publications include Gazing with Intent: 
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Ethnographic Practice in Classrooms (with Gordon, T.; Holland, J.; and Lahelma, 
E., 2005) and Collective Ethnography, Joint Experiences and Individual Pathways 
(with Gordon, T.; Hynninen, P.; Lahelma, E.; Metso, T.; and Palmu T., 2006). She 
was leader of the project Cultural and Material Formation of Social Class Within 
Families of the University of Helsinki. Her current research focuses on 
marginalization of young people. Elina Lahelma and Tuula Gordon were her doc-
toral supervisors, and she would like to dedicate this chapter to them.

Esteban Torre is advisor to the executive director of Conectar Igualdad. He received 
his BA in political science from the Universidad Torcuato Di Tella and is completing 
his MA in education at the University of San Andrés. Between 2011 and 2012, he 
worked as advisor of the Minister of Education of the province of Buenos Aires. In 
co-authorship with Silvina Gvirtz, he wrote chapters in different books on education.

Luis Urrieta, Jr., is an associate professor of cultural studies of education at the 
University of Texas at Austin. He is (by courtesy) affiliated faculty with the Center 
for Mexican American Studies, the Lozano Long Institute of Latin American 
Studies, and the Native American and Indigenous Studies Program. Urrieta’s 
research interests include identities and agency as social and cultural practices, 
movements related to education, and learning in family and community contexts. 
Dr. Urrieta is the author of Working from Within: Chicana and Chicano Activist 
Educators in Whitestream Schools with the University of Arizona Press (2009). As 
the son of Mexican immigrants from rural Michoacán, his motivation for advocacy 
and work with communities stems from his family experiences dealing with the 
perceptions and often hostility toward indigenous migrants, especially undocu-
mented migrants. His professional and academic work in education has been dedi-
cated to raising awareness and valuing Latina/Latino immigrant family and 
community knowledge as well as the importance of nourishing and supporting 
strong ethnic and linguistic identities in Latina/Latino children and youth while 
promoting and creating the conditions for high academic achievement.

Divya Vaid is an assistant professor at the Centre for the Study of Social Systems, 
Jawaharlal Nehru University. She holds a master’s degree and a Ph.D. in sociology 
from the University of Oxford (Nuffield College). Prior to joining JNU, Divya held 
postdoctoral positions at the Center for the Study of Inequality and the Life Course 
(CIQLE) at the Department of Sociology, Yale University, and at the Centre for the 
Study of Developing Societies (CSDS), Delhi. She specializes in the study of social 
mobility and inequality, with a keen interest in class and education, and recently 
gender and urban life. She teaches courses on social stratification, on social mobil-
ity, and on statistics. Her work has been published as chapters in edited volumes and 
in journals such as the Annual Review of Sociology, the Asian Survey, and the 
Economic and Political Weekly.

Juan Pablo Valenzuela is associate researcher of the Center for Advanced Research 
in Education and the Economics Department, both at the University of Chile. He 
received his Ph.D. in economics from the University of Michigan-Ann Arbor. His 
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main research areas are economics of education and social inequality. He has pub-
lished extensively about quality and equity in Chilean education. Some of his most 
recent publications with other co-authors include “External Technical Support for 
Improvement: Critical Issues from the Chilean Experience” (Journal of Educational 
Administration and History, 2015), “The Role of Reading Engagement in Improving 
National Achievement: An Analysis of Chile´s 2000–2009 PISA Results” 
(International Journal of Educational Development, 2015), and “Socioeconomic 
School Segregation in a Market-Oriented Educational System: The Case of Chile” 
(Journal of Education Policy, 2014), and his last book is Lo aprendí en la escuela: 
¿Cómo se logran procesos de mejoramiento escolar? (I Learned It at the School: How 
Do Schools Improve Their Effectiveness?, by Lom editor, Santiago, Chile, 2014).

Rahaela Varga is a research assistant in the field of pedagogy at the Faculty of 
Education, Josip Juraj Strossmayer University, Osijek, Croatia. She holds a Ph.D. 
in didactics and her scientific interests cover the areas of teaching and learning, 
classroom communication and relations, and student competences. She authored 
and co-authored several scientific publications, the most recent one being a book 
Culture of Teaching With(out) Student Voice (2014). She has participated in a proj-
ect called Student Position In and Outside the Classroom supported by the 
Ministry of Science, Education and Sports. At the moment, she is working on a 
project which aims at improving professional competences of headteachers 
through systematic support from educational institutions designed by the 
University of Zadar (Croatia) and supported by the European Social Fund. At 
Josip Juraj Strossmayer University in Osijek, she teaches undergraduate students 
didactics, teaching and learning strategies, curriculum studies, pedagogical com-
munication, and nonviolent communication.

Yesenia Velásquez is a cultural studies in education MA student at the University 
of Texas at Austin. She received a bachelor’s degree in political science from 
UCLA.  Her research interests include home/community knowledge systems, 
Chicana feminism, and the relationship between epistemologies and identities. Her 
thesis examines a student organization serving the day labor population. By center-
ing interactions and dialogue between the university students and day laborers, her 
study is taking steps toward illustrating these as legitimate ways of knowing, being, 
and understanding. Yesenia is the proud daughter of two Mexican immigrants and 
calls Gilroy, CA, home.

Dijana Vican is a full professor at the Department of Education, University of 
Zadar, Croatia. Her scientific-professional and teaching orientation is divided in 
several pedagogic disciplines – general, intercultural pedagogy, national curricula, 
educational policies, inclusive education, education for entrepreneurship, andra-
gogy, and teacher education.

Last year, she prompted the establishment of the doctoral study of pedagogy 
quality in education. She also established the university center Stjepan Maticevic, 
which deals with vocational teacher education, professional teacher development, 
and adult education programs.
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Her scientific research activity is realized through national and international proj-
ects. She led the project Education for Entrepreneurship, supported by the relevant 
ministry. In cooperation with the South East European Centre for Entrepreneurial 
Learning (SEECEL), she led the pilot project Entrepreneurial Learning. She was an 
associate in two Tempus joint projects, EU Management and Counselling in European 
Education and Modernizing Teacher Education in European Context, funded by the 
EU. Today she runs the project School Principal: Profession and Qualification, not a 
Function, co-financed by the European Social Fund.

She continuously upgraded her scientific and professional work in Croatia and 
abroad – at the Department of Anthropology, University of Berkeley, California, 
USA, Danish Institute for Educational Training of Vocational Teachers (DEL), 
Politehnik Jyväskylä in Finland, Portoroz in Slovenia, and Scottish Qualifications 
Authority in Glasgow.

Presently she is the rector of the University of Zadar. She was the president of the 
Council for National Curriculum, a member of the Croatian government’s 
Committee for Development of the Croatian Qualifications Framework, and the 
state secretary at the Ministry of Science, Education and Sports. Currently, she is 
the president of the Sectoral Council for Education.

Geoff Whitty taught in primary and secondary schools before working at Bath 
University, the University of Wisconsin-Madison, King’s College London, Bristol 
Polytechnic, and Goldsmiths College. He joined the Institute of Education, 
University of London, as the Karl Mannheim professor of sociology of education in 
1992 and served as its director between 2000 and 2010. He is now director emeritus 
of UCL’s Institute of Education and holds a Global Innovation chair in equity in 
higher education at the University of Newcastle, Australia, as well as a research 
professorship in education at Bath Spa University, UK. He is also a visiting profes-
sor at the Universities of Bath, Bedfordshire, and Birmingham and an honorary 
research fellow at the University of Oxford. He is a past president of the British 
Educational Research Association and of the College of Teachers. In the Queen’s 
Birthday Honours in 2011, he was awarded a CBE for services to teacher education. 
The latest among his many publications is Research and Policy in Education: 
Evidence, Ideology and Impact (IOE Press, 2016).

Shizhan Yuan was born in 1987 and is currently a Ph.D. candidate of cultural study 
and literacy program in the School of Education, UNC-Chapel Hill, where he 
obtained his master’s degree in education in 2014. He has done some studies on the 
heritage language learning of the Chinese immigrant children in the USA and edu-
cation issues of the children of internal migrant workers in China.
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Globalized Urban Education: Tracking Change

It is all too common for people to see globalization as relatively recent and largely 
tied to the shifts in the global economy of the past 50 years. Yet it is also known that 
globalization is as old as human migration, as old as famine, as old as the wars that 
brought civilizations against each other in antiquity, and as old as patterns of 
exchange that moved goods across communities and wider land masses. The 
Western hubris of the term the Age of Discovery was seen to mark the primacy of 
Europe and initiation of modern forms of colonialism but in reality only signaled 
Europe’s ethnocentrism and its consequent blindness to how people and goods had 
been traveling all along. There were no “new” lands—only lands that belonged to 
someone else that when conquered could be exploited for the victors. The wider 
view of globalization links migration, claims to land, exchange, war, and exploita-
tion. The recent assertions of globalization do little to change this, adding only the 
dazzling scale of international connectedness, the dominance of global capital, and 
the speed of the Internet. Globalization is faster and more intrusive now but it is not 
all that new.

Urbanization is also a phenomenon that suffers from a truncated view of its his-
tory. All too often, it is linked to industrialization and the consequent need for local-
ized centralization and concentration of workers. But as with globalization, this 
truncated view of history missed much. Urbanization has a much longer history and 
bound up in issues of security and protection from both beasts and warring neigh-
bors. It is bound up in exchange. In villages, people could trade and devote them-
selves to developing skills and products that could be exchanged for needed food 
and products. Urbanization is also bound up in issues of land ownership as well. For 
many agrarian people, even today, one lives in a town and works the fields surround-
ing it. Sometimes this is for security but sometimes this is also the vestige of feudal-
ism and/or plantation economies, where lords or masters owned the land and farmers 
(serfs, slaves, and freemen and women) worked it. Cities grew into commercial 
centers, distributing goods and services and creating new occupations to facilitate 
this—and needs for new skills and more widely spread knowledge. While people 
have raised their children and educated them in various ways for the length of 
human history, it was in cities that schools arose with such fervor to enable a popu-
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lace to be spiritually and morally informed, to work in the constantly developing 
industries, to participate in governance, and to enable the full development of capi-
talism and its patterns of exploitation and wealth centralization.

There is, of course, much more to the above. Such generalized assertions miss as 
much as they reveal. There are great differences across the world in globalization, 
in urbanization, in economy, and in education. The above however is to point to the 
longer histories of these phenomena and to undercut claims to “newness.” It is to 
signal the interconnectedness of migration, war, cities, capitalism, and education. It 
is to highlight that to understand urban education anywhere, all this and more must 
be accounted for. In this Second International Handbook of Urban Education, the 
editors and authors have taken on the challenge to understand how urban education 
is embedded in historical processes, in international relations, in economic affairs, 
and in the desires of peoples to be knowledgeable and skilled, enabling them to 
participate in the affairs that govern their lives.

The Second International Handbook of Urban Education builds on our first 
attempt (Pink and Noblit 2007) in important ways. First and foremost, the content 
of this volume is completely new. We learned in our last effort that urban education, 
while deeply historically embedded, is always shifting. Urban education in this way 
can be seen as an artifact of both local and global changes. It marks the winds of 
change as much as it is an engine of development. However, there are other reasons 
for seeking new content, including the fact that, even with the extensive scope of 
large volumes such as this Handbook, there is no way to deal with all the facets of 
urban education. Volumes that are more national in scope may be able to come 
close, but even volumes that examine specific regions of the world cannot do all the 
issues justice. Thus, new content also allows this Second Handbook to expand on 
what was covered in the first volume.

Second, we found it exceedingly difficult to identify appropriate scholars in 
some areas of the globe as we developed the first volume. With this Second 
Handbook, we have made significant progress in reaching areas of the world we 
could not before, most notably India and Eastern Europe. It is important to note, 
moreover, that regions themselves are not stable geographies. The Asia Pacific is a 
good example. This was how the section was conceived in the first volume. Yet 
James Ladwig convinced us that how nations in the South Pacific identified with 
each other was shifting and offered “Oceania” as the alternative. Xue Rong agreed 
to take on Asia in this volume as a separate section. Similarly, we have a new section 
on Nordic nations which in the last volume was included in Europe. While this was 
a tough decision, it followed the realization that these nations have distinguished 
themselves in international comparisons and are increasingly regarded as offering 
lessons for other nations. Let us be clear, however, that we have not achieved any 
sense of total representation of the world. We have reached into new regions and 
nations and reconfigured some regions. We have also have found talented research-
ers and scholars who enable this volume to expand the knowledge base dramati-
cally, but the result is still a partial accomplishment. We would want future volumes 
to dig deeper into the Middle East and Central Asia. We would want more nations 
to be covered in each region as well. Indeed, we would argue that it is important to 
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reach inside nations to see differences within as well. In this volume, we experi-
mented with this by including India as its own section. Clearly, India is geographi-
cally large and thus in scale may be seen to approximate a region. India had not been 
covered in the first Handbook so it could be argued that such an intensive treatment 
is warranted. Nevertheless, we were experimenting with digging deeper into large 
and complex nations. We have concluded (and we believe others will concur) that 
this effort enabled unparalleled depth of understanding. We encourage readers to 
compare the India section with the compelling, but single, chapter on India in the 
Asia section. We purposely included that chapter in Asia to signal that India is also 
regionally situated. Such a comparison makes it clear that delving deeper into single 
nations is productive. We would argue that future volumes may find it useful to 
consider which nations at which times deserve extensive treatment and that, as the 
volumes accumulate, a better record of what urban education has entailed across the 
globe can be assembled. This is important as a historical record, marking where and 
when particular issues have salience. It can also enable a better tracing of where new 
ideas and practices are emerging and how these may travel the world.

Third, this volume has been written largely by new scholars as well. This was 
both by plan and by necessity. Scholars have specialties and long-standing research 
programs and thankfully so inasmuch as the current state of world presses for rapid 
results and shifting attentions. In this world, academicians serve a valuable role in 
staying the course, in digging deeply, and in tracking developments over time. Yet, 
for the production of new content, we were concerned that to return fully to the edi-
tors and authors of the prior volume would have likely returned to themes raised in 
the initial volume simply because of the authors’ specialties and maybe not because 
these themes are especially relevant now. Sulochini Pather, as the new editor of the 
Africa section, argued that inclusion was an especially salient theme for Africa now 
and worked to organize the section around this theme. We will return to what this 
section reveals later in this chapter, but the point here is that new scholars led to new 
content. We, of course, did not abandon all who wrote and edited before. Belmira 
Bueno edited the Latin American section again, for example, and sought out new 
scholars and topics for this volume. Elisabet Ohrn and Gaby Weiner also are repeat 
editors (but now of the Nordic section) who solicited new chapters. Gaby Weiner 
was an author in the first Handbook but returns as a section co-editor. The result of 
all this has made it clear to us that shifting who was included in this volume and 
seeking new content has made this Second Handbook a fresh addition to the litera-
ture on urban education across the globe.

While a fresh addition to the literature, this Second Handbook also reveals that 
there are enduring themes in post-twentieth-century global urban education. In the 
last handbook, we suggested the reader approach, the daunting task of reading such 
an extensive volume through a set of “analytic lenses” (Noblit and Pink 2007, p. 
xviii) that included multiplicity, power, difference, capital, intersectionality, and 
change. Now, however, we are clearer now that the term “lens” should be replaced 
with “prism.” As we read the draft chapters for this Second Handbook, we found 
that several of these terms were still generally useful and are worthy of inclusion 
here. However, we think this volume requires a full reconsideration of the list. We 
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ended up keeping multiplicity and power but speak differently about them here. We 
dropped change entirely, not because it is not applicable but because it is embedded 
in the others. We renamed two. Difference becomes inclusion/difference to empha-
size positive efforts at change. Capital becomes global capital because recent schol-
arship has signaled an end to the linkage of economic growth to social mobility. 
This requires a wholly new image of urban education. In addition, we have done a 
light reordering of their salience. Most importantly, though, our shift is to see 
through the refractive elements, given the use of prism under as overarching strat-
egy for reading these chapters.

We wish to emphasize that we are not asking the reader to use these prisms to 
reduce the following chapters to a list of similarities and differences and/or to seek 
generalizations. These all-too-common practices violate all that have been learned 
about global urban education. Context (region, nation, peoples, cities, development, 
economy, etc.) is all important. Similar practices in different contexts can have quite 
different meanings. As importantly, however, reading these chapters to reduce them 
to similarities and differences and/or generalization is akin to an act of symbolic 
violence (Bourdieu and Passeron 1977). We say this because acts of generalization, 
for example, serve the interests of states and policy processes. Following Scott 
(1998), “seeing like a state” requires making what are accurate portrayals of local 
processes or situations into patterns that can be recognized by the state. Once the 
patterns are made legible by the state, then they can be made further subject to the 
state via policies that enable the state (and less so everyday life). For the reader here, 
this can be avoided by reading in order to understand “particularities” (Noblit 1999, 
2). Each chapter in this volume is a unique contribution and deserves to be under-
stood as the contribution it alone is. It is true that the chapters are in dialogue with 
one another, but this dialogue can only be understood adequately by first recogniz-
ing the particularities of each case in each chapter. The prisms we offer below then 
are not to be taken as crosscutting themes or as reductions. Again, they are offered 
not to reduce the readers’ search for understanding but rather to complicate that 
search. This is what prisms do—instead of offering a singular focus, they refract 
into a rainbow of possibility. As such, they speak against efforts to “see like a state” 
and instead valorize particularities.

�Multiplicity

We argue that one enduring prism of post-twentieth-century global urban education 
is multiplicity. In the previous Handbook, we argued that this prism (then “lens”) 
led to at least three questions the reader may wish to consider:

	1.	 How is it that there are multiple forms of urban education, multiple interpretations, 
multiple arenas, and multiple actors?

	2.	 What can we learn about our own settings from seeing a wide variety of settings?
	3.	 What strategies enable us to consider multiplicity as an asset for change and empower-

ment? (Pink and Noblit 2007, xix)
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We do not wish to predetermine the types of answers the reader may develop in 
considering this volume. Thus we will be cautious in our discussion. In this, we 
must highlight that, as readers, we add to the multiplicity by bringing our own inter-
ests into our reading. As two scholars who have studied education and school reform 
in major cities and who have recently completed a new book, Education, Equity, 
Economy (Noblit and Pink 2016) (and a new book series with Springer of the same 
title), we of course read the draft chapters asking how they could inform our under-
standing of these concepts. We were drawn to this many chapters, but we will point 
to only a few here (and will do the same in the discussion of each prism) so that we 
can illustrate the approach we encourage to reading with multiplicity in mind.

In the India section, Rao examines the economic transformation of the city of 
Kota. All too briefly, Kota had suffered from rapid deindustrialization in the late 
twentieth century. Yet Kota transformed its identity into an education economy. It 
would be easy to succumb to the desire to identify similarities/differences and/or 
generalize lessons for cities working the new economies, but we would push for 
reading and thinking about this chapter differently. Using the prism of multiplicity, 
we wonder how much of the Kota case is a particular instance of globalization and 
thus cannot be easily compared to urban areas in the West that are promoting the 
“creative economy” (Florida 2002). True, they may be linked but maybe as cases of 
dependency as much as similarity. This in turn makes us wonder about efforts in the 
United States, where we both live, to mimic cities that have made such transitions. 
Kota has been a “model” for other Indian cities, but the prism of multiplicity leads 
us to wonder if mimicry is actually an invitation to dependency, as Illich (1971) 
argued was the case when education in Latin America was trying to assume the 
education patterns of the United States and other Western nations. In turn, then, the 
prism of multiplicity leads us to read the case of Kota both for what it offers us and, 
critically, for the assumptions that undergird its experience as well as the logic of 
mimicry in development.

The chapter by da Silva and Abrantes highlights the Portuguese poor in suburban 
areas, reflecting our earlier comments about poverty in cities being not always in the 
urban core. In these settings, so much is multiple: the shifts in demographics, the 
multiple privations and stigmas, and even who is recognized as poor in the public 
discourse as compared to the historically poor.

Multiplicity is also evident in the many perspectives you find in this volume, 
including postcolonial, multicultural, culturally responsive, world systems, critical 
race, and so on. Yet perspectives also work within cases as well. Singh reveals, for 
example, that in the South Pacific, there are four interrelated ways to think about 
urban education—depending on one’s imagination, one’s connections with the 
nations within and beyond the region, one’s role in the forces at work, and the view 
of using South Pacific intellectual resources. He argues that these all are constitutive 
of urban education in this region. Lappalainen found that in Finland the health and 
social services curriculum is largely neoliberal but the female-dominated cultural 
practices in that field are complex, ambivalent, and resistant. Vican examined 
different perspectives in Croatia on the problem of education and curriculum 
changes in pre-tertiary level—teachers, pupils, parents, professional associates, and 
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school founders—finding a surprising unanimity on the issue of pupil motivation. 
Students live in multiple worlds as well that education is often hard pressed to 
respect. In multiethnic Croatia, there are 20 official languages, and the chapter by 
Mestric finds in part that hybrid multilingual identities are often performed as a hid-
den practice in closed communities and are frequently perceived as an asset outside 
of Croatia and also as a form of resistance.

�Power

It is now well known that the concept of power is less definitive than it once was. 
Power seems ubiquitous in life and certainly in education, but exactly what power 
is and how it works is more elusive. For example, in much of the literature on educa-
tion, power is conceived of as hierarchical. Power is seen as constitutive of superior/
subordinate relations. Power is sometimes seen as “informal” contrasted to “for-
mal” authority that is legitimated by existing organizational and institutional pro-
cesses. Yet there are many conceptions of power. Foucault’s (1980) famous 
declaration that power circulates is but one example. In this conception, he is decou-
pling it in key ways from the persons seen as holding power and enables a more 
discursive view of power.

Anyone with a background in urban education is well aware that power plays 
through all of its affairs. Yet power is socially constructed and situated in key ways. 
One can read urban education less as a provision of services and more as a regime—
or alternately as a mechanism for governmentality. But power does not always 
deliver. For example, Peko and Varga in their chapter on Croatia note both the fail-
ure of the state to actually implement modernization policies which has left students 
a relatively passive role in their education. It is equally important to read in what 
ways policy can actually emerge as rather powerless. Whitty’s chapter in the United 
Kingdom section, for example, notes that the all-too-limited reductions in the stu-
dent achievement gap are best explained by demographic shifts rather than policy 
accomplishments.

Public education was first constructed as a colonial mechanism to make indige-
nous people into malleable functionaries for colonial regimes (Willinsky 1998). In 
the first Handbook (Pink and Noblit 2007), we approached power in terms of the 
imposition of a linear history of progress. This, of course, is still a worthy prism to 
read the chapters that follow. However, as we read the chapters for this Second 
Handbook, we were taken with the complexity of power. On the one hand, there is 
a continuing faith in educational policy as a mechanism for providing adequate 
educational services. Nxumalo, in the Africa section, for example, emphasizes the 
policy moves in Swaziland to instantiate inclusive education. There are many other 
chapters that focus on policy as well, as is to be expected. Educational policy is, 
after all, the primary state mechanism that governs issues of access, equity, quality, 
and the forms and purposes of urban education. Yet thinking of power as a prism 
leads us to wonder about the degree to which citizens, practitioners, politicians, and 
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scholars are limited by the centrality of policy in our thinking. Clearly, Nxumalo is 
pointing to policy and finance as moments of possibility. Inclusion is being brought 
into existence in Swaziland—and this is a good thing. However, reading through the 
prism of power, we suggest, asks the reader to look for when policy is a problem: as 
when it enables schools to legitimately deny services, as was the case in Yuan, 
Noblit, and Rong’s chapter on migration education in China.

Finally, reading power through a prism would also lead directly to an analysis of 
when policy is a problem: this perspective surfaces when policy is rendered power-
less and thus is reduced to nothing but an overreach. Cox, Beca, and Cerri’s chapter 
discusses policies around the teaching profession in Latin America and was read by 
us partly in this way. Riviere and Kosunen discuss how different conceptions of 
market and school choice affect the socialization of children.

Power, of course, is too important a prism to be limited only to centralized and 
official educational policy. Kavua notes that in Kenya, for example, “nonformal” 
schools are providing access to education where centralized/official policies have 
not been able to deliver. For us, this signals that urban education must be read 
broadly, which means that we must systematically twist our prism to look more 
analytically at public pedagogies. Families, communities, and local institutions, 
such as libraries and museums, must all be brought into view through this reconcep-
tualized prism of power.

�Inclusion/Difference

As noted in the first Handbook (Pink and Noblit 2007), the meaning of urban educa-
tion is greatly dependent on the context. In the United States, for example, urban 
education is conceived to be about problems—problems of poverty and race, pri-
marily. For the wealthy, though, urban signals a cosmopolitan (Merton 1968) life-
style, filled with promise, with the arts, and with financial gain. But, of course, in 
these locations, the wealthy do not use the public, urban schools. Rather, they have 
access to high-status, fee-paying private schools and to class-specific suburban 
schools, which Kozol (1991) found to be bastions of privilege, self-righteousness, 
and exclusion. Graduation from these private schools is highly correlated with sub-
sequent status and success in the capitalistic economy. In Europe, by contrast, resi-
dential patterns often lead to suburbs being characterized as lower class, immigrant, 
and racially different. In what has been called the Global South, urban settings are 
often destinations for those who migrate to seek out access to education, work, and 
social mobility. Evidence suggests, however, that migration to these urban centers 
results in arenas of denial and despair for many. This Second Handbook speaks to 
these patterns of experience. Some examples include Vaid’s chapter on women in 
Delhi and James’ chapter on “the urban” as an educational resource in England. 
Many of the chapters in this volume view both urban and urban education as a phe-
nomenon that is always caught up in the production of difference: be that as a 
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function of factors such as race, class, gender, religion, immigrant status, and lan-
guage—and their various intersections.

While we used difference as a lens in the first Handbook (Pink and Noblit 2007), 
we noted earlier that our reading of the chapters that follow in this Second Handbook 
is better done through the prism of inclusion/difference. It is telling that we used 
difference before as a term to signal the multiplicity of inequities that characterize 
urban education. Another such term currently in vogue is social justice, which 
points to a goal in which many forms of differences can be included. But note how 
we end that sentence—included. There are no doubt limitations to using a prism of 
inclusion/difference to read this volume, including the fact that it has been most 
tightly associated with special education. But it is important to note that the field of 
special education itself is trying to escape how it has been caught as a form of dif-
ference. Thus, we argue that it is worth our time to explore what the prism of inclu-
sion/difference might allow.

First and importantly, the refraction of inclusion/difference does highlight spe-
cial education as a particular focus in urban education. Many have pointed out how 
the phenomenon termed “disproportionality” (Skiba et  al. 2005), where students 
who have denigrated statuses assigned to their race, class, gender, immigration sta-
tus, and language are systematically subjected to the classification of “special 
needs,” was read all too often by the school as inability or disability. This results, of 
course, in assignment to special classes and/or low tracks, which constrict life and 
occupational options. This asymmetry of denigrations is notable globally, and we 
will return to this in more detail when we discuss the prism of intersectionality.

For now, we encourage the reader to be sensitive to how well inclusion works to 
expand efforts to serve all students well. We, in particular, point to Crespi, Larringa, 
and Lodi’s chapter on deaf education in two Latin American countries as well as the 
whole Africa section, which is dedicated to the elaboration of inclusion in a variety 
of contexts. In this latter section, we read inclusion to bring a fuller focus on all that 
children need in addition to the specific more traditional educational services. 
Health and nutrition, for example, are essential for learning but are all too often not 
addressed in the practice of urban education or in the literature on urban education. 
Inclusion can also prompt expansion of access to educational opportunities: 
Krawczyk and Taira, for example, examine the inclusion of secondary education as 
a right in Brazil. Inclusion/difference signals the belief that everyone is equally 
deserving. Finally, the Africa section highlights inclusion as an international effort 
in part facilitated by the United Nations. We argue that the reading surfacing here is 
that inclusion also pulls nations together. In this instance, Africa then joins, and is 
joined with, others in a global effort to bring education to all.

We are also sensitive to the fact that this prism of inclusion/difference also 
refracts all the possible ways education acts on difference, including assimilation. 
The Global South joins the Global North when it assumes the ways of the Global 
North. Difference is suppressed as the powerful nations insist that their ways of 
education are the right ways. It is thus possible to read almost all the chapters from 
North America, the United Kingdom, the Nordic countries, and Europe as 
documenting the many and varied failures of urban education policies in the Global 
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North. If one follows this by reading the chapters in the Global South, it becomes 
very evident the degree to which these all-too-fallible policies are now being taken 
up and imposed via education/official policy in the Global South. There are many 
chapters in this volume which illustrate this pattern of development in urban educa-
tion: one might start with reading Crozier on the redefinition of race/racism and 
“British values” in the United Kingdom section or Lunhahl on the development of 
marketization in Sweden or Maguire on austerity politics in London—and then fol-
low it with Donoso-Diaz and Castro-Paredes’ chapter on Chile in the Latin American 
section or with Asher’s chapter in India (in the Asia section) or with Majumdar’s 
chapter in the India section. As this view through the inclusion/difference prism 
highlights, globalization loses its sheen in the tragic parallels that emerge across the 
world.

In a similar vein, inclusion/difference can, of course, be read either as assimila-
tion or as tokenism. This is to say that inclusion inevitably fights an uphill battle, 
especially when trying to preserve difference as it also works to insure equity. We 
read three of the chapters in the Asia section, for example, as working this territory. 
Okano addresses the issue of immigration and education for integration in Japan. 
Chang shows how multicultural education in South Korea can have multiple mean-
ings over time but still be mired in an assimilation logic (Noblit et al. 2001). Jo, in 
elaborating the case of South Korea, dives deeply into this issue, examining the 
ideological underpinnings of multicultural education. Finally, Goodwin and Ling 
unpack the case of Singapore as an urban nation that has embraced achieving equity 
amidst diversity with lessons that may help advance a less assimilative approach to 
inclusion. All of this work serves to challenge current definitions of inclusion as 
either assimilation and/or tokenism while preserving a set of well-established val-
ues and practices.

The analytical power of the prism to inclusion/difference also refracts the issues 
of opportunity (see Menon on Delhi), access (Prasad on Vijayawada, South India), 
as well as social class (Arnesen on Norwegian urban education; Tolonen on Helsinki, 
Finland), religion (Andrade and Teixeira in the case of Brazil), and history 
(Manjreker on the progressive princely state of Baroda in India; McCulloch on the 
evolution of urban education in the United Kingdom). In short, this prismatic orien-
tation reveals that inclusion always battles difference on many fronts and that efforts 
at inclusion are frequently compromised by powerful social forces both in and 
beyond education. In this, difference seems to triumph.

�Intersectionality

Critical race theory has been especially productive in terms of clarifying the ubiq-
uity of racism in the West and unfortunately across the globe. It has also proved to 
be important in driving an intellectual agenda for scholars of color. The concept of 
intersectionality advanced by Crenshaw (1995) is a key part of this agenda, practi-
cally and intellectually. In the North America section, several chapters build on 
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critical race theory to advance our understanding of urban education. Evans, 
Cardenas, and Dixson’s chapter, for example, argue that Obama’s election spawned 
racial retrenchment, underscoring the need for a critical race theory approach to 
understanding urban education.

Conceptually, intersectionality is a focus on multiple marginalizations. It situates 
analysis and critique in the multiplicity we discussed above and focuses on the com-
plexity of difference that efforts for inclusion must address. This perspective is evi-
dent in many chapters in this Second Handbook. Mariscal, Velasquez, Aguero, and 
Urrieta examine intersectional violence in Latina urban education. Lawrence and 
Emong reveal how gender and disability intersect to double the disadvantage in 
Uganda. Gobbo reveals how the intersection of teaching nursery school and gender 
in Italy requires male educators to draw deeply on their experiences to enact care. 
Notably, the collective wom.an.ed (Giorgis, Pescarmona, Sansoe, Sartore, and Setti 
in the Western Europe section) explore several intersections, beginning with differ-
ence and diversity. However, it is the intersection of difference with identity (also 
defined intersectionally) that they see framing and hindering the development of 
individual potential. They argue that the asymmetry of power has dramatic effects 
on such things as multicultural competence.

While analyses and critique reveal the ubiquity of racism and other oppressions, 
many scholars actively work against these by focusing on the cultural strengths. 
Clemons, Price, and Clemons in their chapter in the North America section discuss 
a culturally responsive pedagogy based in hip-hop. Hollis and Goings, also in the 
North America section, propose a model, CARE, that incorporates (C) culturally 
relevant pedagogy, (A) attachment to school, (R) regulating emotions (mental 
health), and (E) expectations of teachers. Sernhede in the Nordic section examines 
a young adult suburban mobilization, the Panthers for the Restoration of the Suburb, 
for its lessons about knowledge and learning and consequently for schooling.

As we read the draft chapters, though, we were stuck by the potential for a fuller 
prism of intersectionality. This is not to minimize in any way how critical race the-
ory has used intersectionality. Indeed we are indebted to this line of analysis for 
sharpening our focus in this direction. Rather, as we read the chapters, we saw that 
the concept refracted a variety of ways that multiplicity worked against the interests 
of the full range of residents in cities. Elites, it has been argued, in many ways make 
the world malleable to their interests (Elliott 2016), while the rest of us (the non-
elites/marginalized) inherit these constructions as “facts of life.” As noted above, 
power plays out through policy as well as through the economy (as will be discussed 
below). A sharper focus on the impact of multiple marginalizations, then, can teach 
us about both the world views of the powerful and reveal the complex processes of 
subjugation that stratify the social world.

As a result of this perspective, we encourage you, the reader, to read chapters for 
what they say but also for the hidden messages of the elites that are implied. Looking 
as intersectionality as elite strategy is enlightening. For example, Lassniggs’ chap-
ter on Austria pushes intersectionality into the multiple political forces that lead to 
the topic of urban education being repressed and rural education driving educational 
policy. Bereményi’s chapter on the Roma in Spain demonstrates how different pol-
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icy contexts intersect with the often denigrated Roma people. Intersectionality, then, 
is a highly productive and provocative prism.

�Migration

Humans have migrated the globe forever, either in need of new foodstuffs and land 
to work or simply because of the lure of exploration. Thus, urban education itself is 
heavily situated in migration and always has been. Agriculture is necessary for 
human survival but has always been threatened by infestations, crop failures, war, 
and depredation. Urban areas are tied to rural areas for food but also have histori-
cally served as places of both protection and refuge. Urban areas have also served 
places of last resort. When crops fail and when war threatens, rural people either die 
in place or move to new lands, often cities. Migration feeds the population of cities 
and often overloads the rather fixed residential spaces of cities as we see in squatter 
camps and favelas. These areas are often considered temporary and limited, or non-
existent provision of services, from water to schooling, is thus justified as not 
needed. Yet, in actuality, they are frequently permanent settlements, and residents 
are permanently deprived of rights as well as services. The emergence of favelas 
reveals the limits of governments in the management of the population inasmuch as 
the migration and the settlements are often illegal or extralegal, as we see, for exam-
ple, in the chapters on China in the Asia section. Yuan, Noblit, and Rong’s chapter, 
for example, details both the educational dilemmas caused by migration and the 
complex failures of government from national to local to prevent or respond effec-
tively. Recent legislative changes are moves in the right direction, but it can be 
argued to be too little and too late. Lui, in turn, examines the dilemmas created for 
local education authorities when China’s internal migration hits up against policies 
of compulsory education.

Adam and Mazukatow reveal how Turkish migration to Germany and a transna-
tional Muslim education initiative have combined to feed strategies of civic posi-
tioning in Berlin, including using Muslim private schools as vehicles for social 
mobility. Devine’s chapter on Ireland argues that a conditional valuing of immigrant 
children undermines the rights of these children and sets the stage for wider injus-
tices. Urban problems also lead to migration to suburbs and, as Rowe’s chapter on 
Australia shows, efforts by the middle class to lobby for educational services.

The global economy, of course, feeds on mobile capital and increasingly mobile 
labor. A mobile labor force is dependent on global capital, a topic we will take up in 
the next section, and thus has little bargaining power. In the West, wages have been 
suppressed and labor unions undercut, as trade agreements have allowed global 
capital to increasingly dictate the rules of the economy. What is evident is that trade 
agreements benefit global capital more than workers and accelerated economic 
growth more than national development. Mobility, both within a country or region 
and cross nationally, increases the demands on urban education while also assigning 
marginalization of the migrant to education itself.
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We invite you the reader to use the prism of migration to refract the stresses on 
urban schools and to discern the wider forces at play. The prism of migration may 
also be used to refract the lack of will of governments to protect all members of the 
population as it seeks to embrace in the Global South neoliberal reforms that have 
failed in the Global North.

�Global Capital

In the first International Handbook of Urban Education (Pink and Noblit 2007), we 
argued that readers would find the lens of capital helpful in reading the volume: we 
emphasized that this was an underdeveloped line of analysis in the mainstream of 
scholarship on schools. We argued at that time that the lens pointed to capital accu-
mulation, the idea of education as a market in itself, and highlighted Bourdieu’s 
(1986) concepts of social, cultural, economic, and symbolic capital. However, the 
chapters in this Second Handbook lead us to argue that this volume can best be read 
through the prism of global capital. All the previous topics, of course, continue to 
be relevant. But capital, following Piketty (2014), after a century of being associ-
ated with growth and some minor level of social mobility, is shifting to patrimonial 
capital, which is characterized by a small cadre of elite families controlling the vast 
majority of wealth, along with a fixed rate of return. Economic growth, in the tradi-
tional sense, is clearly at an end.

This massive and insightful work by Piketty signals an end to many things that 
were taken for granted, including the myth of unrestricted social mobility, the myth 
that education “pays off,” and, perhaps most damning, the myth that aligning educa-
tion with the economy is desirable. The recent rise of the influence of global capital 
has brought on some truly scary times. As we have seen in many countries around 
the word, it also may lead to social unrest and revolt. We noted earlier that several 
failed educational policies in the Global North have been exported to the Global 
South in ways that suggest a new form of what may be termed capital colonialism. 
The failed policies of the Global North pushed public monies into private gain and 
can be read to be doing the same in Global South. Put directly, our focus as scholars 
and citizens on improving urban education, when understood through a prism of 
global capital, refracts into not better education but rather increased capital accumu-
lation: schooling, through practices such as privatization and charter schools, for 
example, has resulted in generating profits for the current elites and no gains in 
achievement for marginalized students. Griffiths notes that in Oceania urban educa-
tion is deeply embedded in the colonial histories of extraction and cheap labor 
which, in turn, maintains the lows of global capital accumulation.

We suggest then that it may help to read the chapters in this Second Handbook 
less literally. Reading through the prism of global capital asks what is behind these 
accounts. It calls for a discerning cui bono (who benefits). It calls for imagining a 
future that is not like the past century. Parekh and Gaztambide-Fernández, for 
example, using the case to Toronto, argue that the current Canadian educational 
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system for all its efforts at equity reinscribes a dual system that serves the elites 
rather differently than other students.

The first Handbook ended with a set of dystopias because the section editors 
were overwhelmed with a sense that the future of urban areas, of education, and of 
society was bleak. We encourage the reader to return to them, not because they were 
especially propitious but rather because they give a sense of the possible futures—if 
we do not make a different future. In this Second Handbook, we suggest that the 
reader look toward a future that is not dystopic but rather a future marked by fulfill-
ment and well-being, if not as tightly linked to global capital.

We argue that the prism of global capital refracts a future that builds on relations 
already developed and is less dependent on capitalism itself as the primary econ-
omy. It seems unlikely that capitalism will disappear as an economic system, but 
two other factors make it likely that the average citizen can be less subject to its 
whims.

First, there is a lot more to the economy than capitalism per se. Gibson-Graham 
(2006a) note there are other economies in play that are less apparent or visible 
because the prevalence language of the economy is tied to the market economy: 
they state that “… not all markets are where capitalist commodities are exchanged 
and not all commodities transacted in formal markets are produced by capitalist 
firms” (Gibson-Graham 2006a: 62). One such “nonmarket” (Gibson-Graham 
2006a: 61) is unpaid household labor, which according to some estimates accounts 
for some 30–50 % of all economy activity in nations. This economy is largely staffed 
by women, and, while often discounted, it is a form of work and an essential 
exchange relation. Other examples of nonmarket transactions are state allocations 
and appropriations, gift giving, indigenous exchanges, gleaning, gathering, hunting, 
fishing, and indeed theft and poaching. There are also “alternative market transac-
tions” (Gibson-Graham 2006a: 61) such as alternative currencies and credit, co-op 
exchanges, local trading systems, sales of public goods, barter, informal markets, 
and so on. In like fashion, labor does not have to be wage labor. Nonmarket transac-
tions often involve nonmonetary compensation, and in alternative markets, one 
finds cooperative, in-kind, and reciprocal compensation. If global capital growth 
will no longer be the basis of social mobility, then these economies can be expanded 
and contribute more to well-being and sustainability.

Second, the current response to the devastating effects of fast capitalism has been 
to oppose it, and there is good reason for this. However, this can be coupled with 
another strategy—recognizing that capitalism responds as well as dominates (Slater 
and Griggs 2015). The “autonomous” argument is that capital does not fully con-
strain action and moreover changes in response to actions of people. So that if a 
“diverse economy” (Gibson-Graham 2006b: xiv) is more fully developed, capital-
ism must change as well. For example, early in the last century, there was a major 
political shift in the United States to protect American and European democracies 
while allowing capitalism to continue (Rosanvallon 2013). The “grand bargain” 
“originated in the widespread apprehension that the rapidly growing power of 
robber barons, national corporations and banks (like J. P. Morgan’s) was undermin-
ing fundamental American values and threatening democracy” (Keyassar 2011). 
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Given the unchecked power of corporations and increasing inequalities in Western 
societies, many felt that capitalism needed to be replaced with a “cooperative com-
monwealth.” While highly contested, over time, a grand bargain was fashioned. On 
the one hand, capitalism would be allowed to survive and nations would promote 
private business. On the other, regulations would limit the power of corporations; 
government would intercede to protect citizens from the rapacity of the market; 
unions would be allowed; and social security and other forms of social insurance 
would be created.

There is much more to this argument (see Noblit and Pink 2016), but the point 
is that in our reading of the chapters, there is a strong sense that global capitalism 
is deterministic. Case after case shows how neoliberalism, the political/policy 
domain of fast capitalism, is shaping the world. This view permeated the first 
Handbook, which led to the set of dystopias that ended the volume. With this sec-
ond volume of scholarship, it is now time to read more imaginatively. We must ask 
a number of critical questions to shape this future: “Where in here are other forms 
of relations that could be maximized, that could supplant elements of capitalism, 
and that would sustain all of us rather than a few?” And “In what ways can we 
imagine forms of urban education that are decoupled from an economy that is no 
longer able to sustain a myth of social mobility?” There are economists arguing for 
a de-emphasis on economic growth, arguing that the economy should be asked to 
deliver well-being instead (Boston Consulting Group 2012). We should ask the 
same of urban education.

�Looking Ahead

We have suggested here that the future of both urban education and the global econ-
omy is not set in stone. Rather it can be constructed in a variety of ways. Both of us 
have spent our lives trying to impact this future through teaching, conducting 
research, writing, and engaging in different kinds of interventions in schools and 
policy-making circles. We have had some modest impact but not near enough. Thus, 
we see this Second Handbook as a tool for stimulating conversations about the 
desired future(s) for both urban education and the global economy: we see the pris-
matic analysis outlined here to be a powerful tool for generating an understanding 
of the multiple factors which work together to limit the realization of equity and 
social justice in countries around the globe. Again, a strength of this broad interna-
tional focus possible within the scope of a handbook is the ability to recognize both 
similarity and difference of factors that impact the development of urban schooling: 
again, this serves to underscore the limitation of looking for a single model for 
school effectiveness while also pointing up the importance of the local context. 
While we urge you the reader to use these analytic prisms laid out above to recon-
sider the implications of current urban education practice, we also urge you to 
reconsider your role as a social activist in bringing about the needed changes both 
in schools and the society. Such change, of course, requires knowledge about how 
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things actually work, and it is our hope that this Second Handbook can make a real 
contribution to that knowledge base. Change also requires the development of effec-
tive change strategies: knowing how to make things happen at the local, national, 
and international levels is important knowledge that must be coupled with the 
knowledge about how things actually work. Our sense is that such needed changes 
can only come about as a result of an orchestrated social movement of well-informed 
citizens working from a bottom-up playbook. As the scholarship in this volume 
demonstrates, we know a great deal about how things work. The task ahead is to 
disseminate this knowledge more widely and to play an active role in bringing about 
those changes in our schools and society that realize both equity and social justice 
for all students.

Marquette University� William T. Pink
Milwaukee, WI, USA�
University of North Carolina at Chapel Hill� George W. Noblit
Chapel Hill, NC, USA �  
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